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Instructional Design of Mobilities in Vocational Education

1 Internships abroad — potentials, challenges and implications

The term ‘mobility’ within the European context has different meanings and
connotations. The present contribution focusses on so-called geographical or
transnational learning mobilities that offer young people the possibility of
enhancing competences and personal development within VET contexts abroad.
Furthermore, we focus on organized mobilities. That means that students go
abroad as a part of an agreement between (at least) two involved and responsible

institutions (cf. EUROPEAN COMMISSION, 2012).

It seems almost normal for students in Higher Education or for employees on
executive levels to spend a limited period of time abroad in order to gain
intercultural competence, in-depth knowledge and expertise, and to improve their
language skills (cf. WORDELMANN, 2009; TEICHLER, 2004). However, for the group of
young people belonging to the VET sector stays abroad have become more
frequent, but are still far from being an integral part of VET learning pathways.
Within the VET system mainly those youths take part in such projects of mobility
who are doing vocational training or an apprenticeship. In this context it is
important to acknowledge that some target groups of the VET system on a lower
educational level (for example youth who are at a disadvantage in the marketplace
receiving a training place, facing different individual and social issues etc.) for
various reasons often do not take part or benefit from existing programs (cf.
FROMMBERGER, 2011). Both the ability as well as the willingness of participating in
organized learning mobilities is highly linked to the students’ social and cultural
backgrounds (OECD, 2007). Furthermore, the students’ decisions to do an
apprenticeship are often influenced by the openness of the company and of the

overall branch regarding a stay abroad (cf. KREWERTH / BOKMANN, 2011).

Transnational mobility has become an important aspect in VET policy agendas at a
European and national level (KRISTENSEN, 2004). Initially, there are two main

objectives that can be emphasized:

e Increasing the number of youth within the VET sector participating in

transnational learning mobilities (quantitative perspective).

e Ensuring formal certification of the stay abroad (perspective of utilization).
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As a result, many initiatives, projects and programs have spring up over the last
years. Since 2014 Erasmus+ — as a program under the umbrella of the Leonardo da
Vinci program — has brought together the former programs of lifelong learning,
youth and sports. On closer inspections it appears that many of these projects offer
a user-friendly range of possibilities to undertake mobilities: They focus on
financing, organization and certification of the stays abroad.? In this way mobility
projects seem to have become a kind of “travel service” (HEIMANN, 2011) rather
than focusing on the individual learning process. The aspect that mobilities are
undertaken seems to be paramount towards questions how mobilities are realized.

This leads to the third main objective:
e Assuring quality and standardization of mobilities respecting stays abroad.

This objective is pursued in different ways and is linked to certain levels of mobility:
Firstly, it is important to answer questions on how to prepare the learning process
in a pedagogical way. This level of the learning mobility is based on the (existing)
structures of the school / institution. If the realization of mobilities emerges as a
new requirement for teachers resp. the pedagogical staff, both the organizational
platform has to be set or improved as well as the teachers’ competences referring
these organizational tasks and concerning tasks of preparation, accompaniment

and reflection of the learners’ stays abroad.

- - 2\
/moblllty as a requirement for teachers

4 implementing mobility \

learning mobility
didacital and pedacogical
perspective

/
\ organisational perspective /

teacher professionalisation

Figure 1: Levels of mobility

1 These findings are based on a comparative analysis of ERASMUS+ projects within the sector of vocational

training (cf. RUSING, 2015).
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This book intends to reveal the challenges and potentials linked to mobilities as a
means of personalized learning on the one hand. On the other hand, it also aims to
show how the project webLab could tackle those requirements on different levels.

At this point, we would like to provide a brief overview on this book:

Following this first introducing chapter, the process of mobilities is considered
more precisely in chapter 2. It contains descriptions of general process conceptions
and leads to a first interim conclusion. Chapter 3 focusses on criteria of quality for
mobilities. This chapter results in an interim conclusion. Chapter 4 shows how the
project weblab could face the revealed challenges and requirements within the
context of the didactical conception of vocational internships abroad. Therefore,
in a first step we describe the underlying concepts (innovations of transfer) (4.1):
The role based competence balance (rbcb) and the blended mentoring concept
(BMC). In the further course of the chapter the main products of the weblab
project are presented (4.2): The webLab-concept in the form of a teachers’ manual
(4.3) and the Advanced Teachers’ Training Concept (ATC) (4.4). Next to the
presentation of these concepts this fourth chapter also contains practice examples

and materials. The book ends with an overall conclusion in chapter 5.

2 Process of the mobilities

When stays abroad are considered as instruments of learning (KIRSTENSEN, 2004)
they intend to pursue specific learning goals. Within the context of transnational

learning mobilities these objectives are often mentioned:
e Improving language skills,
e acquiring vocational skills,
e gaining intercultural skills, and
e promoting ‘European citizenship’.

The process of mobilities are often illustrated in a phase model: Mainly they
comprise (1) a phase of preparation, (2) a phase of realization, and (3) a following-
up phase (cf. WORDELMANN, 2009; KRISTENSEN, 2004; EUROPEAN COMMISSION, 2012;
COMMISSION OF THE EUROPEAN COMMUNITIES, 2009).

Although at first sight there is a close correspondence between the appropriate

conceptions of phases of mobility, there are also distinct differences. This makes it
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reasonable to have a closer look at some selected conceptions (which are partially

a product of analytical processes themselves).

> Preparation >> Realization >> Following-up >

Figure 2: Phases of learning mobilities

2.1 Description of selected conceptions of mobilities

For WORDELMANN (2009) the overall learning objective of internships abroad is
international vocational action competence. He distinguishes the process of
vocational internships abroad in the phases of (1) preparation, (2) realizing and (3)
following-up. The preparation phase is outlined only roughly: It refers to ‘more or
less intense’ preparation courses for the participants. In particular, the contact with
host institutions such as the host company, school, and family is emphasized. The
phase of realizing the internship abroad is described more detailed. It contains five
aspects: Firstly, organizational aspects of the mobility are mentioned (financing,
accommodation, language courses abroad) including the acquisition of a place at
the internship company abroad. Furthermore, WORDELMANN suggests developing a
learning plan for the internship abroad. Another important aspect is the
organization of the accompaniment by both home as well as host institutions. The
students’ documentation in the form of interim reports is mentioned also. In this
phase it is important for WORDELMANN to create and handover a job reference to

the student and to document the gained language skills in the EUROPASS.

KRISTENSEN (2004) formulates four “important learning moments in the learning
phase”. The acquisition of vocational skills and / or improving of language and
intercultural skills in general’ can be seen as the overall learning objective of this
conception. The first important learning moment is called placement agreement:
It is to ensure that the partaking actors (project organizer, trainee, host company,
mentor etc.) have achieved a clear consensus. Moreover, this placement
agreement also regulates the exact nature and scope of the students’ roles and
tasks which —among other things — have to be in compliance with the curriculum.

After these agreements, the phase of preparation is discussed: Following the
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author, it is crucial to avoid the so called culture shock (discomfort and problem
during the stay abroad that may affect the learning process in a negative way).
Preparation has to track the quick immersion in the foreign culture. Also in this
phase questions of motivating, acquiring and selecting students arise. Thus, the
time of their stay has to match their ability of staying in a foreign country. At last,
a proper preparation has to contain in this conception at least five aspects: (1)
linguistic preparation, (2) cultural preparation, (3) vocational preparation, (4)
practical preparation, and (5) psychological / mental preparation. Mentoring,
monitoring and tutoring represent an own ‘learning moment’. The host country is
supposed to provide a mentor whereas the sending country takes over the role of
supervisors (particularly for organizational matters) and provides a tutor (for
example teacher of the sending school). The fourth learning moment is called the
debriefing phase. For KRISTENSEN it is a vital element in the learning process. He
points out that this process of reflection has to be guided by the teachers. Its results
have to be made available for the students to use the gained competences and to

help them finding their way in their own vocational orientation respectively.

Overall learning goal of the ECVET-process of the EUROPEAN COMMISSION (2012) is to
support the mobility of European citizens and to facilitate lifelong learning. Also
the whole process aims at the identification, validation and recognition of gained
competences. Three phases can be distinguished: In the phase before the mobility
it is necessary in this concept to set up a partnership: The involved partners sign a
memorandum of understanding (MoU), they identify units of learning outcomes
(so called learning objectives (LO)) and discuss possibilities of assessing the agreed
LO. Subsequently a learning agreement will be signed from all involved actors,
including the student. During the mobility the host partner has to provide all
resources and circumstances in order to allow the student to follow the learning
agreement. During the stay abroad it will be assessed in the agreed way what the
learner could achieve. The host partner provides evidence about the result of the
learner’s assessment and documents it on a transcript of record. After the mobility
the validation and recognition of the learner’s credit achieved abroad will take
place. With regards to a following-up questions can also be answered whether or
not the student can continue his / her training resp. learning pathway. The

following table summarizes the analyzed concepts and provides a quick overview.
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infrastructure to ensure accompaniment also
by the home institution (school, company)
e visit on-site by home institution members

overall
concept learning | phases
objective
Preparation of the internship abroad: Realizing the internship abroad: Following-up phase:
e more or less intense preparation courses e facing questions of financing, e cooperative or individual evaluation of the
3 e contacting host institutions (company, accommodation, care, additional languages internship
§ school, family etc.) courses abroad e vocational guidance
g e acquisition of an internship company abroad | e information on how to utilize the gathered
E e agreement with the home company experiences back in the home country and
— o . -
) c concerning the condition of the placement home company
S 2 abroad
S =4 . . . .
= o e developing a learning plan for the internship
E g abroad
z B e contacting a mentor on-site in the host
S § country
3 = e development of an information
s
=]
(1]
£
()
=]
£

(esp. for longer-term internships abroad)
e the students prepare interim reports during
their stay
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of responsibility expected
0 general description of
conditions in the relevant
sector in the home country
of the participant
0 list of tasks that trainees
must cope within the

0 linguistic preparation

0 cultural preparation

0 vocational preparation

0 practical preparation (social
security, transportation,
accommodation, safety,
insurance, etc.)

e Tutorship and mentoring:
Accompaniment of learning in
connection with the internship
as a part of the host company
(mentor) or as a tutor, if this
function is undertaken by a
person outside the host

overall
concept learning | phases
objective
Placement agreement: Preparation: Mentoring, monitoring and The following-up or debriefing
e ensures a clear consensus ¢ help to ensure that experiences | tutoring: phase:
between the project organizer / made abroad do not turn into e as the trainee is “basically left to | e “this phase [...] is a vital element
2 trainee and the host company / discomfort and thereby affect his or her own devices” some in the learning process, as this is
b mentor the learning process degree of supervision seems to where the experience acquired
§ e documents the exact nature and | e speeding up the process of be necessary “so that measures during the stay is integrated
® scope of the trainees’ role and immersion in a foreign culture can be undertaken should a into the personality of the
=2 tasks that have to be performed | e motivating and encouraging also contingency arise which participant / learner”
o during the stay abroad those youths for whom the idea threatens to destabilize the e process of reflection that needs
§ © 0 in compliance with the of an internship abroad comes learning process and which the to be guided 2 some student
g_ @ curriculum less naturally trainee cannot deal with alone” need help in verbalizing their
g E® 0 general conditions of the e selecting youth and matching e Supervision and monitoring: experiences
S 5 5 placement (remuneration, the time of their stay abroad Project organizers ensure a level | e assistance for the participants in
z S5 working hours, health and with their capability of staying of preparedness concerning order to act on the acquired
% § T: safety, industrial injury in a foreign country problems arising during the competences (insights,
= = § insurance, etc.) e Five aspects of preparation stay, both inside and outside developments)
& v § 0 types of tasks and the level proper: the placement e vocational guidance
s £
©
(8]
o
>
Y
o
c
el
=
o
35
jon
Q
<

profession where they are
training / learning

0 psychological / mental
preparation (e.g. awareness
of a possible culture shock
etc.)

company (e.g. a teacher form
the home school).
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recognized
e sign a learning agreement

overall
concept learning | phases
objective
§ a0 ECVET before the mobility: ECVET during the mobility: ECVET after the mobility:
e % e set up a partnership e provide the learning activities preparing for LO e in line with the MoU and the learning
5 = ¢ sign a memorandum of understanding identified in the learning agreement:
ﬁ :; _§° (MoU) e agreement o validation and recognition of the
§ Z E g’ o identify the unit(s) of learning outcomes e assess what LO the learner has achieved learner’s credits achieved abroad
:'-: S r_‘-é g (LO) (= learning objectives) e provide evidence of the result of the learner’s o follow-up: can the mobile learners
g g “_5 2 | e discuss assessment of LO assessment (including a transcript of record) progress in their training / learning
e w S o clarify how LO will be validated and pathways as planned?
'.E 7]
S g
&
(%]

Table 1: Overview of the concepts of mobility regarded
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2.2 Analysis and conclusions
2.2.1 Analysis of the phases of preparation

The phase of preparation is represented differently in the various concepts we have
considered. WORDELMANN's concept for example, mentions that a preparation phase is
part of the whole process, but he does not explicitly point out what this preparation
should be about. The KRISTENSEN’s concept (2004) is more detailed in this regard: The
preparation can focus on language, cultural and vocational aspects. It is also
recommended to prepare the students for everyday life in the host country in order to
prevent cultural shock. This concept emphasizes the motivation of the learner. In this
respect also the question of whether the learner is capable do an internship (and if so

for how long) needs to be taken into account.

All concepts emphasize the organization factor: This varies from arrangements and
agreements among the sending / hosting institutions to activities of the learner, for
example contacting institutions in the host country. Particularly KRISTENSEN (2004) and
the ECVET concept recommend clear structures concerning conditions,
responsibilities, tasks, and roles. The ECVET concept underlines the importance of set

learning goals and these again are strongly linked to possibilities of their assessment.

Overall, it seems that the leaner him-/ herself is playing only a passive role. Institutions
are dealing among themselves and learning objectives emerge mostly from a curricular
background. From a perspective of personalized learning in contrast, it is essential that
the learner is involved in the process of goal settings and that especially individual

interests and motivations are considered.
2.2.2 Analysis realization phases

The analysis of these phases show first of all that the different phases of mobilities are
tailored in varied ways. Accordingly, WORDELMANN’s phase of realization contains many
aspects that were discussed previously as part of the preparation phase: In addition to
the already mentioned aspects this concept recommends preparing forms of
accompaniment such as a mentor on-site in the host country, an infrastructure for
communication with the home institutions (school, company) and especially for long

internships a visit on-site by members of the home institutions.

According to the WORDELMANN concept, the students are supposed to write an interim
report during their internship abroad. Towards the end they should obtain a job
reference and the acquired language skills should be recorded in the EUROPASS. The

second phase in the KRISTENSEN concept emphasizes the accompaniment of the

9
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students by forms of mentoring, monitoring and tutoring. Thereby actors from the host
country play an important role and become mentors whereas interceding actors from
the host country are called tutors. It remains uncertain against which background the
concepts mentoring and tutoring were chosen and how these roles differ. The ECVET
concept again focuses on certification: In this way it is important to provide the suitable
learning environments according to the learning agreement respecting the learning
objectives. It is also seen as a task to assess the learning outcomes and provide

evidence about the learner’s results.

Analyzing these conceptions, it seems accompanying and following the learning
agreement is crucial. At the same time the internship seems to remain a kind of black-
box for most teachers from the host country. Unexpected events cannot be used for
further or deeper learning activations. It is also questionable whether a mentor-
mentee relationship between the learner and a foreign person from the host country
can be developed within the period of an internship. It seems to be necessary that the
contact to the teacher from the home country can be maintained. In addition,

periodical communication seems to be helpful.
2.2.3 Analysis of following up phases

The following-up phase is mainly shaped by processes of evaluation and reflection. In
particular, KRISTENSEN emphasizes that learners might need support and guidance
throughout their reflections and also need help verbalizing their experiences. For
WORDELMANN both forms of individual as well as group evaluation are possible. Overall,
in this phase it is also an important aspect to think of ways of utilizing the competences,
which have been acquired. At least it is also seen as an important aim in all of the
concepts considered to use the experiences gained for vocational guidance and
orientation. Characteristically for the ECVET is the validation and recognition of the

competences along the learning agreement.

In addition to the importance of evaluation and reflection, in particular actions of self-
assessment need to be emphasized. On the one hand, it seems to be useful to follow
strictly the learning agreement. On the other hand, such competences remain
unconsidered that were gathered unintentionally or not in a way that they were agreed

beforehand — standardization limits flexibility.
2.2.4 Interim Conclusion |

All of the discussed and analyzed concepts are helpful in order to organize and

implement learning mobilities. At the same time — especially from the perspective of
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personalized learning — there seem to be some difficulties and challenges, which shall

be summarized in the following bullet points:

Internships abroad have to be designed as individualized learning environments

resp. as part of a personalized learning pathway.

The learner possesses individual resources (competences, strengths, potentials)

that need to be taken into account when planning the internship.

The learner needs to be involved in the process of setting learning goals: In
consequence, curricular as well as individual goals have to become part of the

learning agreement concerning the internship.

The internship abroad cannot longer be a black box for the sending teachers.
They need to use this part of the internship as an opportunity to steer the
learning process. In this concern continuous forms of communication are

necessary.

The learner has to experience him-/ herself as playing an active part in his own

learning process. The support of self-regulated learning becomes important.

It is important for the learning process that the student documents his / her
experiences and reflects (vocational) situations. Therefore, consistent
documentation is more helpful than a summarizing report after the actual stay

abroad.

The learner has to become a part of the assessment-process at the end of the
learning process. Methods of self-assessment have to be considered. The results
need to be taken into account for further development of competences and

vocational orientation.

The recognition of competences gathered are important. Next to standardized
catalogues / learning agreements also competences that were gathered in
informal contexts / competences that were not implicitly tracked need to be

considered (informal competences).

Originating from these requirements concerning an individualized internship abroad

the project webLab attempted to develop an alternative concept. It is based on two

pedagogical innovations within the context of personalized learning (see chapter 4).

Therefore, criteria of quality are relevant, which will be discussed and analyzed in the

next chapter.

11
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3 Quality Criteria for mobilities

Criteria of quality concerning learning mobilities can be more or less implicitly found.
However, it appears that these quality criteria refer to organizational matters on the
one hand and aspects that refer to the learning process on the other hand.
Nevertheless, these borders seem to have occasionally some overlapping, as will be

shown below.

3.1 Quality Criteria concerning organizational matters of mobilities

First of all, ensuring a stable partnership between home and host institutions seems to
be indispensable (cf. EUROPEAN COMMISSION, 2012). This means that a clarification of
roles among the partaking actors and institutions needs to be taken into account
combined with agreements and a clear allocation of responsibilities (cf. EUROPEAN
ComMMmISSION, 2012). However, it seems to be important to clarify who will actually be
involved in the mobility. Apart from home and host schools, companies, parents, and

further actors might have to be considered.

Of course, the supply of information seems to be a very important aspect. Information
needs to be derived from clear and reliable resources (cf. EUROPEAN UNION, 2006). In this
connection the flow of information also has to be ensured among all individuals and

institutions involved. The information should include

e participating persons / institutions (cf. EUROPEAN COMMISSION, 2012; EUROPEAN
UNION, 2006)

e duration of the internship (cf. WORDELMANN, 2009)
e |ogistical aspects, such as

0 travel arrangements,

O insurance,

0 probability of government grants and loans,
0 residence of work permits, and

O social security

(EUROPEAN UNION, 2006)

In addition to this more or less organizational information, the submission of
information concerning learning objectives and contents is also crucial (cf.
WORDELMANN, 2009). In this context the question arises how it can be assured that not
only information is provided but also be worked through by the individuals — in
particular the students — themselves in order to be able to use this information.

12
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Another criterion that is often mentioned is the systematic preparation of the
participating students. It is considered necessary to prepare the students both in a
linguistic as well as in a cultural way for their stay abroad (cf. EUROPEAN UNION, 2006;
WORDELMANN, 2009; HEIMANN, 2010; HEIMANN, 2011).

3.2 Quality Criteria concerning the learning process in mobilities

First of all, it seems necessary to emphasize the pedagogical approach of mobilities,
when focussing efforts on making learning in mobilities possible. This requires an
understanding of mobilities as an integral part of vocational learning processes (cf.
WORDELMANN, 2009).

Therefore, the personalization respecting individualization of mobilities is crucial and
can be differentiated as follows: The respective mobility as well as its learning goals
involved have to be tailored to the specific needs of the single student (cf.
WORDELMANN, 2009). This means the mobility has to fit

e the individual learning pathway,
e the skills and vocational knowledge of the student,
e his / her motivation and interests, and
e aims and objectives of the student.
(cf. WORDELMANN, 2009; HEIMANN, 2010; HEIMANN, 2011; EUROPEAN UNION, 2006).

This leads to the requirement of (more or less personalized) learning plans or
agreements, which are demanded in particular from the European perspective. These
learning agreements shall be drawn up and signed by both the sending and hosting
partners. The student him-/ herself should be involved in this process as far as possible.
Contents pointed out in such learning agreements are (EUROPEAN UNION, 2006;
EUROPEAN COMMISSION, 2012):

e Learning objectives,

e expected learning outcomes,

e means of achievement and evaluation on the set aims, and
e reintegration issues.

Along with the formulation of learning agreements, methods / forms of assessment
and recognition are seen as necessary aspects to ensure a successful mobility (cf.
EUROPEAN COMMISSION, 2012). In addition to the learning agreement, informal context
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should also be taken into account in order to make competences visible and to create

another basis to document gathered skills (cf. EUROPEAN UNION, 2006).

The importance of guidance was also emphasized in all sighted sources (cf. EUROPEAN
UNION, 2006; EUROPEAN COMMISSION, 2012; WORDELMANN, 2009; HEeIMANN, 2010;
HEIMANN, 2011). In particular, the support and accompaniment during the stay abroad
is stressed (cf. WORDELMANN, 2009; HEIMANN, 2010; HEIMANN, 2011). In this context, the
concept of mentoring is often mentioned. In common usage, mentoring means that
the hosting country should provide a person that could appear as a mentor (cf.
EUROPEAN UNION, 2006). At any rate it can be questioned whether it is possible to
facilitate an effective working mentoring relationship during the limited time of an
internship. In addition, mentoring is also seen as a possibility to pursue the learning
agreement (EUROPEAN COMMISSION, 2012).

Eventually, the reflection of the whole learning phase in the internship abroad is seen

as an important means of assuring a successful mobility. This includes

e a personalized view on the internship together with the student (cf.
WORDELMANN, 2009),

e a systematically promoted reflection of intercultural experiences (cf. HEIMANN,
2010; HEIMANN, 2011),

e a reflection whether the aims of the learning agreement have been achieved
(cf. EUROPEAN UNION, 2006) and finding reasons for deviating from it (cf. EUROPEAN
COMMISSION, 2012),

e to identify consequences for the individual vocational biography (EUROPEAN
COMMISSION, 2012).

3.3 Interim Conclusion Il

In summary, three main aspects concerning the successful implementation of learning

mobilities can be identified:

1) The student needs to be involved in all phases of the mobility. This includes the
learning phase as well as the phase of organization. All information has to be
prepared in a way that the student can handle and use the given information
and learns strategies to gain further information. In particular, during their stay
students need information to navigate and find their way in a foreign

environment and to cope with different challenges.
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2) Teachers (and eventually trainers) have to improve their professionalization
concerning mobilities. As mentioned before this includes not only — but in
particular — didactical competences to design relevant learning arrangements
before, during and after the internship. On the other hand, they need to
improve / develop competences concerning the organization of mobilities.

3) Along with the professionalization of teachers (and eventually trainers), also the
implementing (home and hosting) institutions need to improve. In this
perspective, mobilities occur also as means of organizational development.

Specific structures of cooperation, information etc. are needed.

The quality criteria, which have been derived thus far, are surely not comprehensive.
Nevertheless, they can build the foundation to improve the practice of mobilities. It is
a further task of research and European policy to identify and verify the relevant

criteria.

4 Meeting the challenges: The webLab project

4.1 The background to the project: Transfer of innovation

In a society that is increasingly characterized by globalization and migration,
intercultural competence is a personal and professional key qualification for all young
persons. Internships’ abroad seem to address adequate key qualifications best. Against
this background, students often have to face various challenges. It is about handling
cultural differences, preparing language skills, exploring a vocational area in a foreign

country as well as the organization of the mobility.

However, it is not sufficient to offer only the opportunity of staying abroad but it is also
essential to illustrate systematically ways of using and integrating these contexts into
one’s own competence development. This requires a systematic preparation,
implementation and evaluation of stays abroad. Especially in the context of stays
abroad, it is necessary to find ways for reaching attendance and support of the
adolescents. Here one can refer to concepts of web-based attendance of industrial
internships in general. The attendance and support has to support youths to discover
their own competencies and abilities and then to include them in the context of
vocational training. Therefore, it is necessary to avoid having an isolated view on the
stay abroad but instead to integrate it into the individual way of development. This
way then also offers the opportunity of systematically developing competences in

coping with ‘new’ media that exceed pure operator competences and enable an
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appropriate behavior in an increasing mediatized world. It needs to be noted, that a
continuous attendance before, during and after the stay abroad must be assured.
Students should be supported concerning their vocational exploration as well as the

orientation phase.

The weblLab-project meets these challenges in a particular way. The project ‘webLab —
Development of competence in a web-based laboratory’ was launched on 1 October
2013 and is promoted and financed by the European Commission. The project is carried
out within the Leonardo da Vinci programme (innovation transfers) and has been
scheduled to run for a period of two years till the end of September 2015. As a core
objective of the project, young students should be enabled to already gain experiences
abroad through a professional internship in a European partner country during their
vocational education training. Additionally, with the help of webLab it shall be also able
to succeed in achieving an integration of the professional internship abroad in the
development process of professional action competence. Thereby, both curricular and
individual learning goals shall be integrated. In addition to the realization of an
internship abroad it also requires a goal-oriented preparation and post processing. It
can be constituted, that a particular challenge is the students’ distance from home and
the way of getting along in a foreign culture. Individual support is ensured by involving
a weblog. On the one hand, the young people use this web-based tool to document
their internship experiences and, on the other hand, it enables teachers to manage the
internship in process through individualized tasks. With this medium, it is also possible
to communicate and solve problems which crop up promptly. On completion of the
internship, the interns receive a recognized certificate. The teachers who are involved
in the project are prepared for the media- and professional-didactic challenges of a

web-based internship abroad in the context of continuing education.

However, the question arises, on what basis possible concepts can be developed.
Accordingly, with regards to the weblLab-project, ideas and concepts are needed which
help to support accompanying students’ internships’ abroad and lead in the long run
to a qualitative upgrading of the European mobilities in general. Against this
background, two existing concepts moved to our center of interest: The role based
competence balance (rbcb) and the Blended Mentoring Concept (BMC). Both concepts
had initially been developed on a national level within the context of a German project.
In general, both concepts seem to offer a great potential for accompanying and
carrying out students’ internships. Whereas the rbcb delivers a highly innovative

didactical foundation, the BMC illustrates how to use weblogs as a technical means of
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helping to accompany internships. On this basis, we aimed to combine these two highly
innovative concepts and integrate them in an overall didactical concept that itself
meets the requirements on a European level. For this, the Leonardo da Vinci
programme of the European Commission provided perfect framework conditions. The
following figure illustrates the connection and gives a first impression of the resulting

webLlab-project.

weblab The weblLab-concept

balance (rbch) (BMC)

l l

[ Didactical approach l [ Web-based approach ]
“How to prepare as well as accompany students before,
during as well as after their internship abroad”.

Figure 3: Transferred Innovations

[ Role based competence ]r{}':[ Blended Mentoring Concept J

Before presenting the weblLab-project results in detail, the two basic innovations that

have been transferred are presented in the following.
4.1.1 First relevant innovation: The role based competence balance (rbcb)

The role based competence balance (rbcb)? aims to use the process of vocational
orientation as an anchor point for individual development and learning paths.
Vocational orientation is understood as a holistic process in which exploration and
orientation processes are traversed through which are then used as a foundation for
informed decisions. Vocational education understood this way ends finally with a
realization on the basis of a reflected and justified career aspiration or a professional

plan.

Characteristic for the rbcb is an on-going strengths orientation: As a didactical principle
it influences all pedagogical spheres of activities (e.g. preparation of lessons,
conversations with pupils, selection of learning and development targets,
individualization of tasks etc.). At the same time, the rbcb is used to improve the pupil’s

self-perception with the help of this learning and development process. As such the

2 This concept is described in detail in FREHE / KREMER (2014) and FREHE (2015).
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strength orientation is not only the pedagogical guiding thought but also the target
dimension.

The rbcb facilitates a development-conductive acquisition of competences. The strict
differentiation between steps of the acquisition of competences and the (accordingly
tuned) processes and targets of competence development is deliberately avoided: The
situation of competence acquisition itself has to be understood as a learning unit and
consequently has to be didactically designed. The pupil herself / himself reveals her or
his own strengths before he / she deals with the assessment of others (fellow pupils,
teachers). Development-conductive acquisition of competences moves the pupil into
an active position which both requires and promotes the ability for self-reflection. The
target is that both pupils and teachers work together to uncover and name individual
development and learning targets as well as account for and initiate learning paths.

Field of Action | Field of Action I
‘Exploration and Orientation’ ‘Realisation’

~ Self-Discoverer

Analyst of
Opportunities Realizer

Balance of
Competences |
Balance of

Competences |l

Balance of
Competences Ill

Discoverer of the
Professional
Environment

Documentation

Figure 4: Framework of the role based competence balance

The concept of roles as a basis appears on the one hand as a support to establish
individual strengths in the present life sphere and thereby particularly in the learners’
informal contexts: Their everyday life is analyzed using the performed role, for instance
‘the big sister’, ‘the football player’, ‘the cinema expert’, etc. These roles are used as
search criteria to draw conclusions on strengths (e.g. ‘sense of responsibility’,

‘dependence’) by the performed activities (e. g. ‘to look after your little sister’,).

On the other hand, roles for vocational orientation are didactically constructed: Within
this process of vocational orientation appear typical situations in the so-called fields of

action ‘exploration and orientation’ as well as ‘realization’. These situations have to be

18



Instructional Design of Mobilities in Vocational Education

managed by the learner and will be transferred into roles of vocational orientation (VO-
roles). Thus, the learner will be transferred into the role of the ‘self-discoverer’, the
‘explorer of the professional environment’ and of the ‘realizer’, which are linked with

a competence orientated profile of qualification.

Within this profile what is expected by the learner is verbalized in the relevant role
(e.g. in the role of the explorer of the professional environment: use of different
channels of information, reflected information research and evaluation of vocational

fields, processing of information in list form, etc.).

The learner is faced with a challenge: He has to act equal to the competence profile of
the VO-role. Therefore, he can apply the individual conditions / dispositions (e.g.
competences, values and mental attitudes, interests and motivations, etc.) to give the
particular VO-role an individual mark (for example: The internet-oriented student
prefers to research with the help of online databases rather than using personal one-

on-one talks with an occupational counselor of the Employment Agency).

The complete process is documented in several ways. Concerning the learning process,
it is characteristic for the rbKB that material created is continually further developed
and used as a method for reflection. Throughout the complete process a strengths-
table documents the discovered strengths of the learners. This table is extended and

changed continuously.

In addition to this accompanying documentation, there is a concluding documentation.
In this concluding documentation the process of vocational orientation is documented
once more and is processed again after the rbcb has been passed. For third parties (e.
g. potential employers) it becomes apparent that the vocational choice occurred within

the grounds of an established vocational orientation.
4.1.2 Second relevant innovation: Blended Mentoring Concept (BMC)

The Blended Mentoring Concept is a mentoring-attempt combined with a social-
software-application with the aim to accompany the student internship, especially

during the practical phase in a company.3

Maintenance should be improved by a combination of offline and online elements. The
BMC is based on the idea of blended learning and tends to connect the strength of the

offline and the online support. The online support can be effected by means of

3 The following text is mainly based on GockeL / KREMER (2013). For further information, please also see KREMER
/ GOCKEL (2010).
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different social media services. For this excerpt, weblog has been chosen as an

accompanying instrument.

With this combination of offline and online support in the context of BMC a possibility
to ensure a scholar and lasting maintenance can be given without over demanding the
capacities of the teachers. The blog for the internship can deliver much more
information than the traditional kind of support, especially during the practical phase
within a company. Teachers cannot only be updated about the level of the learners
and give a quick feedback, but can also prepare their internship visits at school. This
idea of a web-based practice support initializes a new, effective access to the practice
world of the adolescents with the opportunity to adapt the measures of maintenance
to the expectations of the adolescents. As a result, teachers have the possibility of
adjusting the tasks individually for each learner. The idea for these tasks comes from
the learner’s weblog entries and therefore from the weblog based interaction between
the teachers and the learners. Simultaneously the possibility to give a quick feedback
to the already finished tasks (standard and individual tasks) arises. The individualized
base of the Blended Mentoring Concept is therefore manifested by the regular
interaction between teachers and learners and the individual tasks. These tasks form
an adequate addition to the classical standard tasks. The learners can decide on their
own if they want to invite other classmates as weblog readers, apart from the teachers.
Especially this invitation of other classmates to the more or less separated area of
student internship is an advantage of using the weblog. By documenting and
communicating their experiences during their student internship in the weblog,
learners can step out of the anonymity of this academic event and can give some advice
to their classmates concerning the formation of a student internship. This possibility of
inspection should rather be an inspiration for learning from and with each other and
not cause unhelpful competition. This opportunity of inspection possibly leads to

higher motivation and willingness to work hard on the side of the interns.

The BMC represents an individual support attempt in which learners and teachers can
interact among themselves. The impulses can come from the teacher’s or the learner’s
side. In their role as a mentor, the teachers detach from their authoritarian, knowledge

mediating function and let the learners unfold themselves on their own.

On the one hand, every learner still has to fulfill standard tasks, such as describing the
internship enterprise, and on the other hand, the online maintenance through weblog
offers the possibility of an individual exchange, so that the teachers can formulate

tasks, which are individualized and need-based.
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4.2 Introduction to the two basic products of the webLab-project

Within the context of the weblab-project several concepts and products have been
developed. Nevertheless, the core of the project has certainly been the development
of the weblab-concept and the Advanced Teachers’ Training (ATC). Both the weblab-
concept as well as the Advanced Training Concept (ATC) has continuously been
developed within the framework of the weblLab project. Therefore, the experiences
from the test phases of the webLab-concept have successively flowed directly into the

further development as well as into the present ATC.

In the light of the developments, which have been described in the first chapters, both
products focus in general on the improvement of carrying out as well as accompanying
students’ mobilities. However, both products also pursue different objectives and
contribute therefore to development in different ways. Whereas the former focuses a
students’ perspective, the latter emphasizes on the perspective of the teacher. The

following figure shows the link between the two conceptual products:

0 )
The weblLab-concept Contant

!
!

“How to prepare as well as “How to prepare teachers in
accompany students before, _gi order to enable them
during as well as after their &5 undertaking successfully the

internship abroad”. underlying webLab-concept.”

Figure 5: Links between the concepts

As one can see from the picture above, the weblab-concept aims to answer the
qguestion, how to prepare as well as accompany students before, during as well as after
their internship abroad. On the other hand, the ATC focuses on how to prepare
teachers in order to enable them undertaking successfully the underlying weblLab-
concept. In other words, the weblLab-concept delivers the content of the weblab-
concept, whereas the ATC offers the preparation for teachers handling the weblLab-
manualt. Although each product can certainly be seen individually, a close link between
them therefore cannot be denied. Accordingly, it is necessary to understand that one

is (rather) impossible or insufficient without the other. Both must be seen in
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conjunction, i. e. in an integrated way, because they are very closely connected, in

order to ensure high quality mobility processes.

The following text presents both products in detail. Possible links between the

concepts are emphasized appropriately.

4.3 First Main Product: The webLab-concept (teachers’ manual)
4.3.1 Preliminary Remarks to the webLab-concept

The weblab-concept is one of two main products, which has been developed in the
framework of the weblLab-project. As already mentioned before, it intends to be a
didactical support tool for teachers to prepare, implement and reflect students’
internships abroad. The instrument should help to include a stay abroad as an element
of an overall and personalized learning process. It applies to all students within the
vocational education and training system who are willing to gather both work and
cultural experiences in a foreign European country within mobility projects. The whole
learning process is accompanied by the use of a weblog. In this way, the students learn
how to use a weblog while preparing their internship abroad in order to be acquainted
with this tool before their stay abroad. Altogether, we call this instrument the weblLab-

concept.

At the same time, this instrument has to be seen as a framework. This means that
specifications and adaptions regarding the different conditions and resources need to
be carried out. However, this instrument provides an overall structure concerning the
learning process. Furthermore, there is a description of each learning unit, which
appoints the overall learning goal, the competences intended to be developed. Also
they include suggestions for possible learning topics and methods. Additionally, there
is advice how to combine each learning unit with the use of the weblog. For each
learning unit there is at least one learning product that needs to be posted / uploaded

in the blog (see the red exclamation mark).

The weblLab-concept has been developed and implemented within the webLab-project
in two waves. The experience gained regarding this process have been collected and
documented systematically. As a result, the concept has been revised and best practice

examples within the group of partners have been collected.

The following chapter orients itself on the development process of the weblab-
concept. Initially, the problems observed and challenges regarding the didactical

preparation, implementation and reflection of internships abroad are summarized.
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The next step concerns the organizational considerations before the implementation.
Thereafter, we first provide an overview regarding the whole webLab-concept, which
is then followed by detailed descriptions of the single learning units. The following

picture illustrates the guideline through this chapter:
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Figure 6: WebLab-concept guideline
4.3.2 Main assumptions regarding the weblLab-concept

As the weblab-concept focuses on a didactical perspective, several main assumptions
can be identified. Based on the content of the first two chapters, the following aspects
show an overview of the problems and challenges the weblLab-concept needs to

address to:

1. Staying abroad is being more and more taken for granted
2. We already know from regional internships that it is insufficient to just send the
students to companies to gain practical experience
0 the internship has to be prepared
0 the internship needs to be accompanied by the teachers = this occurs
to be a special challenge in the context of internships abroad
3. Additionally, by integrating the webLab-concept we intend to understand the
internship abroad as part of the personalized process of competence
development
0 this means that the students have to think about the function, that the
internship occupies from their individual point of view (for example
vocational orientation, getting to know a foreign culture, getting to know
a specific profession in a non-German environment etc.)
0 the students have to think about personalized learning objectives, which

they would like to achieve in their internship
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O teachers have to think about curricular useful aims in order to link the

internship with learning contents in school
4.3.3 Some steps in advance?

The weblab-concept relies on an existing infrastructure and experience in undertaking
mobility at the school / by the teachers. Thus, the framework does not determine how
to implement the webLab-concept within the context of the given day-to-day school
life. To start with, teachers should therefore clarify or answer the following

circumstances and questions:
e Which students take part?

0 selection / choice of particular students (very good ones, disadvantaged
ones, choice as a reward for students etc.)
0 students’ internship application

O acquiring students (announcement / advertising)
e What partners do we have? (schools, companies, both?)
e timing the mobilities (simultaneously, successively / one after the other)

e planning / scheduling mobilities in the school year (what time of the school

year?)

e planning and organizing the travel (documents, travel facilities, insurance,

accommodation...)

e How to include the weblab-concept in the day-to-day school life (curricular

model):

0 the whole class is preparing for internships (abroad)
0 only selected students take part
* in additional learning settings (before / after normal lessons)

= offered as an intense block course (shortly) before the internship

Once these questions have been answered and the conditions have been prepared,

the webLab-concept can be carried out.
4.3.4 First overview on the framework of the webLab-concept

The following figure shows the framework of the webLab-concept. Overall, it describes
seven learning units from the student’s perspective. The learning units can be
differentiated in an introducing learning unit, in three self-reflecting learning units

(blue diamonds) as well as three content-orientated learning units (yellow boxes). The
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learning units are linked to the overall process and its phases of preparing, realizing
and reviewing the internship abroad. Furthermore, the learning units are linked to a
weblog. Its use begins simultaneously with the webLab-concept. This means that the
weblog is not only an instrument in terms of documentation during the stay abroad,
but is already / still used in phases of preparation or reviewing the internship. For this
reason, the weblog becomes an accompanying instrument throughout the whole

learning process (green boxes).

Intro- o~
duction = Me... and my 2
= vocational % T
ol Aims 8 profile abroad = s
-] - - = - =
. Possibilities = g Me... undertaking my internship =
= o abroad 5
= Agreements 0 2 ®
« Rules s Me... setting £ =
. = goals for my E =
stay abroad <
o

Self Assessment Learning Learning
(Strengths) agreement outcomes
Technical
introduction

- Developing and reflecting 2 - Reflexion
Res;:::r;snble individual objectives for the Documentation of the learning of stay

internship abroad. ELGED

process during the internship abroad

Rules of use

Figure 7: Framework of the webLab-concept

In the following section, the objectives of the learning units will be described in detail.
Based on a rather rough tabular description of each unit the following aspects will be

explored more extensively:
e competence that can be developed
e possible topics that can be considered
e possible learning methods that can be used

In addition, some advice is given how to link the learning units or learning products to
the weblog. Furthermore, for every learning unit at least one good practice example

from the webLab-project is given.
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4.3.5 The weblab-concept in detail

4.3.5.1 Learning Unit 1 - Introduction

Social mega trends such as globalization and more and more flexible working

environments might be far away from the students’ concepts of working and

occupation. Therefore, it seems important to provide some deeper insights of the

individual relevance these growing trends might have for the individual student. Topics

like globalization, cultural diversity, living in the EU etc. can be involved in this first

learning unit and might also be important subjects for the entire learning group.

Introduction in the internship abroad

Learning goal: Using the internship abroad as an individual
vocational exploration and learning context

Competences: The learners...

* understand the internship as a chance of self
development.

= reflect the internship in respect to a deepened
professional orientation.

» deal with social trends (so called ‘mega trends’) in the
European area.

= deal with the organizational conditions of an internship
abroad.

Possible topics:

* Globalization

* Cultural diversity

* Europe/EU

* Employment market in
Europe

* Internship abroad

» Judicial frame conditions

Learning-method:

* Discussion from newspaper article about globalization,
Europe, etc.

* Discussion round

* Research assignment

* Creation of a checklist / To-Do-List to organize the
internship

Integration in the

weblog:

* Post to the subject:
“Working in Europe”

* Post to the subject:
“How do | envisage my
internship”

Figure 8: Learning unit 1 - Introduction in the internship abroad

During the introduction phase it is important to familiarize the students with the

following main aspects at the same time:
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a) The webLab-concept: Teachers have to explain the overview of the concept and
tasks to the students in order to make the whole process more transparent to
them. They also should emphasize that the internship itself is only one part of
the weblab-concept. In this context, it is also important for the students to

understand that the internship should not only be used as an incoherent
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experience abroad, but also offers them an environment to develop their
competences in a purposeful way.

b) The stay abroad: As a matter of course, the students also have to get
accustomed to the idea of going abroad to a (foreign) country in order to work,
experience and develop competences. It could be useful to let the students do
some initial research on the country, area, culture, etc. they are going to visit.

c) The weblog: The students have to get to know the social media format of a
weblog. This means that they need to have the knowledge about the
opportunities and limits of this new media format. In general, the students
should be sensitized regarding the use of this media in occupational contexts. In
addition, they should be able to cope with the technical infrastructure. In order
to ensure regular communication during the stay abroad, some basic rules

should be fixed concerning the use of the weblog beforehand:

e How often does the student have to post (once a day, every second day, once a

week...)?
e How promptly do the teachers comment?
e What is supposed to be content of the posts?
e How long / short should a post be?

e What other formats of documentation are permitted or also wanted (videos,

photos, links...)?

To link this first learning unit to the weblog, a first post can be created. Writing an essay
or article on the topic “Working in Europe” or “How do | envisage my internship” are

just some of the possibilities.

In addition, there is a wide range of possible learning methods. Depending on the
number of students, discussions are conceivable as well as the individual creation of

checklists. This also has to be decided with regard to the chosen topics (see above).
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Implementation of Learning Unit 1 (Franz-Jiirgens-Berufskolleg, Diisseldorf, Germany)

Treated subjects: Cultural differences, history of the host country

Used learning method, “In order to prepare the students on cultural issues, | made them think about figures and facts about
tasks etc.: Finland.” (Responsible teacher at Franz-Jirgens-Berufskolleg)

Some impressions:

Worksheet examples: Research on host country Exemplary task (including solutions):

1. Facts about Finland: Solutions

" ' B . - . . .
S p— ot ey fouty ape sove fo ik o ’:" busic 3 A historical timeline: What happenend in:
Bart2: nbercsitural Kngwiedge Cod Fslh | hread el site ooty o8 S f . ar -
© les st Flnt i My Tt cospmy s builel Hpr qricty s 98 AN 1st mentioning of ,,Fenni” by Tacitus
Find v s o emaon e ok 1 . oot s ey, Bulent, 1155 1st Finish crusade. Finland becomes Swedish and Christians.
Kaienla Lo grlunlt Fivish rps . . e
acmtter W Lomins proe ofen bedle) e b5 e e o Herar ot 1550 Foundation of ,Helsingford” (later Helsinki)
et g o Pty G it Peea . -
s 5 | Catagtiny aud cafthiey | Doy satioy ik T e et @ e gt 1809 Finland becomes Grand Duchy of Russia
ki, Seoers, lee Ry ! Ay o touse heldwsl g e sy Fuish e _— . -
o e et ot i w g pa T 1812 Helsinki becomes the capital of Finland
weal 7l 5 ) voey Thy L Al Pl oo ias Lonnrot publishes the Finish national poem Kalevala
S et A of Fundoed, 4 ke ke 1835 Elias L t publishes the Finish nat I Kaleval
fron Dete & N Gerbiowat Baol of Fivsions (acfeon [ - . .
- , — fa.%‘%% Lagpees treae for cliledete 1863 Finish becomes 2nd official language next to Swedish
s |y Sewsnte 'y fairly weom 190 @liiug socknag 330 i . R ;
e e s vap w2 i oo b s v gt 15 st foe oy el e for ety 1906 As 1st European country, Finland introduces female suffrage
. [ ¢ etnvitutar hlh e T Y T e et itnpertans fua siager . . )
e G D g o kLt br el T sitis 812 T e e 1917 The senate declares Finland independent from Russia
tlly o ‘ w lo Goaun s Thy fiwigh peeplt (eve Sousa @ ot Ll o . . )
e Dl lolly ety e oot (fo s 3 o gt AP 1919 Foundation of the Republic of Finland
My fritets sen e gohd H Placloeis ©  lee C4 . . . . . .
s ol gl 1 g, MLy oe pesfes ks | Vo'l gped plrapehity  YRO & Vgl ety ot 1939-1944 Winter war and continuation of war against the Soviet Union,
wcli b preptes. (o b quone lelialy, S lonsl 4 0 Sport vertiche v . . : . -
e et sl D], b fust et ¢ s Ry S et ~ partly in collaboration with Germany. Finland loses Karelia.
A e S i ARG by Cox Ay @O el laius 1944-45  Lapland war against Germany
s Evay il baet @ chesce o bl . . o ' 'St ¢ _ .
o Lo uarew ot st s Fity o e sty ettty sce Rlcouithl el gy 1948 Treaty of friendship with the Soviet Union
Ctdes  Live e Gkl e " + . .
e Quuee Mo o € ts. , e vy Sl 1995 Finland joins the EU
cooreien s per o con woulll, uilact o wouF. - -
b o ceip eveey bk otou!h vl 2007 Public smoking ban
kit i b 2011 Jyrki Katainen becomes Finish prime minister
2012 Helsinki is capital of design

Figure 9: Example of Implementation of Learning Unit 1 (Franz-Jiirgens-Berufskolleg, Diisseldorf, Germany)
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Implementation of Learning Unit 1 (IES Universidad Laboral, Albacete, Spain)

Treated subjects: Labor market in the host country, getting to know the host town, etc.

Used learning method, “We have designed a blog with 7 tabs. [...] And each tab contents several questions that our students
tasks etc.: have to fill in along all the period (before, during and after the internship )

A) Introduction

How can | improve my professional profile?

How can develop my profession in another language?

How can | know the labor market of the host country?

How is Dusseldorf in Germany?.” (Responsible teacher at IES Universidad Laboral)

Some impressions:

Student’s weblog example: ]

What do | possess?

? | Vocational Profile Abroad | Sefting Goals | Can | achieve my objectiy

How can | know the labor market of the host country?

Introduction

There is a lot of information in the media. Germany has a 5% of unemployment rate. There are more than 42.000.000 people

employed. There are 6.000.000 of minijobs
| don't know the types of contracts. | hope to know all types of contracts while living in Germany.

How can | improve my professional profiie?

g and living In Germany aliow ma ta know the language and to leam working mathods

How can develop my profession In another language?

Al (1)
» uty il
¥ die (1]
Thes fhoo & tippn
ni

Spenche meswibion

o0 oy o g Ubarueten)

Figure 10: Example of Implementation of Learning Unit 1 (IES Universidad Laboral, Albacete, Spain)
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Implementation of Learning Unit 1 (Max-Weber-Berufskolleg, Diisseldorf, Germany)

Treated subjects: Preparing taking pictures

Used learning method, “To support the second-flow students blogging about work-related issues we created a handbook to
tasks etc.: give them a specific 'manual’ when blogging. This manual also takes care of data-protection-issues. It
also helps with marking the student's blog.” (Responsible teacher at Max-Weber Berufskolleg)

— The teachers at Max-Weber-Berufskolleg encouraged their students to take pictures by using a small
figure (so called “Radschlager”), which is a typical symbol for the Duisseldorf area. By doing so, it is
possible to illustrate one’s impressions without being part of the picture yourself. With regard to data
protection issues, this seems to be a good option.

Some impressions:

Figure 11: Example of Implementation of Learning Unit 1 (Max-Weber-Berufskolleg, Diisseldorf, Germany)
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4.3.5.2 Learning Unit 2 - Discovering one’s individual strengths

:

This learning unit is the first of three self-reflecting and / or self-assessing learning
units. Based on a strengths perspective, the students face the task of analyzing what
kind of strengths / competences they possess. In this connection, they examine their
own individual roles taken in their everyday life (e. g. older sister, football player,
computer expert, etc.). In order to perform self-assessments as well as assess other
students, a learning process can be initiated. As a result of this process, competences

such as reflecting, analyzing, giving feedback etc. can be acquired.

Focusing on an intercultural topic, it can also be interesting to abstract from the
individual level to cultural typologies: For example, it could be analyzed, what is seen
as the ‘typical’ strengths of Germans, a French or a Turkish person in general. In this
way, cultural differences, stereotypes and conflicts can also be made a subject of

discussion.

From a methodological point of view, there are many opportunities to create beneficial
learning environments. In this context, it seems to be essential to offer the students a

creative access to gain a strength-orientated portrait.

As an obligatory learning product, a strength list has to be prepared. It needs to be
published in the weblog. This strength list can be extended during the process of the
weblab-concept and in particular during the internship abroad. Besides this, other

products can be posted in the weblog as mentioned in the following table.
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Discovering myself: “What am | good at?”

Learning goal: Development of a strength-oriented self concept

Competences: The learners... Possible topics:
* can assess themselves. » Self-assessment and
* can handle assessments of others. foreign assessment
* can name occupied roles in different life situation and * Give and take feedback

analyze them with regards to occupational matters. * Standardization: “The
* can deflect from occupation on own strength. German”, “The French”
* name character /virtue which are connected to own etc.

nationalities and can reflect them critical. * Working virtues and

morals

Learning-method: Integration in the
* Creative forms of self-expression WEb'OgI

(cgllages, ) * Picture of creative self
* Mind maps .

2 assessment (Picture

» Strengths’ table
* Presentation documents)
s Roleplay * Post: That:s me v
* Partner discussion / group discussion * Strengths’table

Figure 12: Learning Unit 2 — Discovering myself: “What am | good at?”

32



Instructional Design of Mobilities in Vocational Education

Implementation of Learning Unit 2 (Franz-Jiirgens-Berufskolleg, Diisseldorf, Germany)

Treated subjects: Application documents as an instrument to reflect on one‘s individual strengths
Used learning method, “The students were asked to write a CV and letter of intent to reflect on their own skills and aims for
tasks etc.: the internship. In order to do so, | handed out some guidelines how to write a CV.”

“The students expressed their skills and aims especially in the sections: personal and other
skills/profile.” (Responsible teacher at Franz-Jiirgens-Berufskolleg)

Some impressions:

Worksheet examples: Writing a CV Worksheet examples: Writing a letter of intent

e

Figure 13: Example of Implementation of Learning Unit 2 (Franz-Jiirgens-Berufskolleg, Diisseldorf, Germany)
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4.3.5.3 Learning Unit 3 - Exploring one’s vocational profile abroad

In the following learning unit, it is the students’ task to explore their vocational profile
abroad. Obviously, the way of implementing this task depends on how concrete their
concepts concerning professions and occupations are. Accordingly, a student in an
apprenticeship has a deeper understanding of specific working environments and
vocational demands than a student, who is trying to get a qualification on a general
education level and his vocational orientation has just begun. Consequently, a

student’s individual situation or starting point has to be considered.

Even if the level of concretization will be different from student to student, it seems to
be crucial to analyze observed differences between the occupational profiles in the
home country and the host country. Moreover, it can be interesting to let the students
do some research both on specific training processes as well as possibilities of further
education. It might also be interesting to reflect on the social standing of the chosen
job / sector / field.
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Me... and my vocational profile abroad

= Le
e
L 1l

- _J

Learning goal: Analysis of characteristics and requirements
of the apprenticeship and its profession abroad

Competences: The learners...

deal intensively with the job profile abroad.

are able to create a profile of requirements regarding
their own occupation requiring formal training.

get to know typical possibilities of training as well as
further trainings.

recognize differences as well as commonalities with
regard to training issues / job issues in their home
country.

are able to appraise a job‘s importance / significance in
the host country.

use relevant sources for information seeking.

use assistance offers regarding lingual orientation.
(reference books, translation tools etc.)

Possible topics:

* Company’s ratios
(balance, number of
employees, etc.)

* Company’s structure
(organizational
structure, etc.)

» Corporate organization

* Methods how to search
on the internet

* Toread / understand
requirements’ profiles /
qualifications’ profiles

Learning-method:

Researches (Internet, conversations, etc.)
Presentation

Creating companies’ profiles

Writing fictive job advertisements
(maybe in a foreign language?)

Integration in the

weblog:

* Post: lllustrating a
company’s profile

* Post: lllustrating a joh‘sv
requirements’ profile g

Figure 14: Learning unit 3 — Me... and my vocational profile abroad

Within these research activities, the students get to know different sources of

information, also on a European level. Simultaneously, the students can improve their

language skills and enhance the handling of translation tools as a matter of course.

To link this learning unit to the weblog, the students are asked to post at least an

exemplary (job) requirement profile concerning the chosen job / field etc.
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Implementation of Learning Unit 3 (Max-Weber-Berufskolleg, Diisseldorf, Germany)

Treated subjects: Exploring a special vocational field in the foreign country

Used learning method, “During our first flow at Max-Weber we realized, that students are way more likely to block about cross-

tasks etc.: cultural experiences during their spare time. So work related issues were not that much on their mind
and in their blog. To support the second-flow students blogging about work-related issues we created a
handbook to give them a specific 'manual’ when blogging. This manual also takes care of data-
protection-issues. It also helps with marking the student's blog.” (Responsible teacher at Max-Weber

Berufskolleg)
—> Asking special reflective questions with regard to the objective of the learning unit

Some impressions:

Lieber Julien,
Sie sind dann ja quasi unser Einzelhandels-Experte! Ist das ein Beruf, den Sie spater machen
mdchten? Wo kénnten denn Unterschieden bei dem Praktikum in Deutschland und Osterreich

Exemplary dialogue sequence in a student‘s weblog:

Berufsfeld meines Praktikumsbetrieb llegant

Antworten |
3 Antworten

Ich werde zwei Wochen im Einzelhandel in einem Modehaus arbeiten. Da ich schon ein Prakti- Ja ich méchte eher in die Richtung Industriekaufmann gehen aber das Praktikum im Ein-

kum im Einzelhandel absolviert habe kann ich mir ungefahr vorstellen was auf mich zukommt —
und meine Tatigkeiten werden sein. Ich kann mir vorstellen das ich Kunden beraten, die Ware in

Ordnung halten und viel im Lager arbeiten muss. Die Ausbildung zum Einzelhandelskaufmann Antworten |
ist eine Duale Ausbildung und dauert in Deutschland wie auch in Osterreich 3 Jahre. Man sollte

zelhandel hat mir auch sehr gefallen und ich freu mich aufs nachste:)

" Lieber Julien,
die mittlere Reife erreicht haben und gut im Umgang mit kunden sein. Ahnliche Berufe in i re) . ) ) ) .
i e F S vielleicht finden Sie ja heraus, ob es Gemeinsamkeiten zwischen Industriekaufmann und Einzel-
Deutschland sind zum Beispiel die Ausbildung zum Drogist/in. . e bl
handler gibt.... da bin ich mal gespannt...

Antworten |

Figure 15: Example of Implementation of Learning Unit 3 (Max-Weber-Berufskolleg, Diisseldorf, Germany)
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4.3.5.4 Learning Unit 4 - Setting goals for the stay abroad

This learning unit aims to widen the perspective of the individual student on his / her
stay abroad (not only on the vocational internship). Accordingly, the student needs to
realize, what interests he or she is carrying along with the mobility. For example, the
student could intend to gain special cultural experiences (language, traditions, customs
etc.). From a vocational point of view, it could be interesting for the student to see
some specific departments or production areas, which are maybe particularly different

from their known vocational environments.

Me... setting goals for my stay abroad

2 Learning goal: Formulation of individual interests and aims of

- development for the stay abroad

. Competences: The learners... Possible topics:

2 = are able to anticipate the stay abroad. * Host country

(o) = can list own interests concerning — Structure

'E_ — interesting vocational aspects (activities, — Customs and

X processes, departments) traditions

u.'l — interesting cultural aspects (language, socializing) — Countryside

be * are able to formulate learning goals concerning to — Politics

8 — a (school) subject / issue — Culture

i — language skills — Language

2 — knowledge about how to orientate * Formulating of interests

(o) — processes and goals

o . o
Learning-method: Integration in the
* Mind-map weblog:
’ Research‘ * Post: Profile of the host
. Presentapon oty
* Cooperative learning =% Poat: My interests v

and learning goals g

Figure 16: Learning unit 4 — Me setting goals for my stay abroad

Altogether, aims for an individual competence development can arise against a
background of both individual interests as well as curricular based learning objectives.
In this learning unit, it seems to be very important to discuss objectives with other

students and especially with the teacher.

Moreover, for this learning unit, the developed objectives need to be published in the
weblog. This can offer another possibility of exchanging ideas regarding further or

more detailed objectives.
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Implementation of Learning Unit 4 (IES Universidad Laboral, Albacete, Spain)

Treated subjects: Setting objectives for the internship abroad

Used learning method, “We have designed a blog with 7 tabs. [...] And each tab contents several questions that our students
tasks etc.: have to fill in along all the period (before, during and after the internship )

D) Setting Goals

| want setting goals for my stay abroad:

1. Knowledge in German.

2. Technical understanding.

3. Knowledge in English. 4. Customs and tradition.

5. Accommodation ways.

6. Laws in the country.” (Responsible teacher at IES Universidad Laboral)

Some impressions:

Students’ weblog examples (extracts):

- Electrical and Electronic Internship
A A # in Dusseldorf

| want setting goals for my stay abroad

Figure 17: Example of Implementation of Learning Unit 4 (IES Universidad Laboral, Albacete, Spain)
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4.3.5.5 Learning Unit 5 - Process of (re)defining goals

0

Looking back on the learning process up to this point, the students have analyzed their
own strengths both as an individual as well as a member of a certain nationality /
society (competence diagnosis 1). At the same time they have also explored vocational
profiles abroad purposefully. In addition, aims have been discussed as well as set,
concerning the stay abroad in general as well as referring to the specific vocational
internship abroad. In this second competence diagnosis, both a matching according to
the researches vocational requirements takes place and the individual / curriculum
based learning aims. The student in this situation faces the challenge of estimating to
which extent the chosen aims are reachable. In this process, he / she might need the
help of the teacher. Furthermore, responses from other students can be helpful for an

appraisal.

Process of (re)defining goals:
“Can | achieve my objectives?”

Learning goal: Merging individual interests and objectives
with the requirements of the occupational demands in the
host country

Competences: The learners... Possible topics:

= compare individual interests and learning goals to = (Self) assessment
vocational requirements. Give and get feedback

= reflect if the vocational requirements are compatible to Setting goals
the individual interests and learning goals. Responsibility

= reveal problems occurring during the matching process Self organized learning
and find solutions.

= think about how to use their own strengths (strength list)
in order to meet the occupational and learning
requirements

= are able to position themselves in an argumentative way.

Learning-method: Integration in
= Talks/cpnversations weblog:
= Comparison

L ng- .
= Graphics Learning-Agreement

= Priorization

Figure 18: Learning unit 5 — Process of (re)defining goals:
“Can | achieve my objectives?”
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By the end of this learning unit, an agreement should be formulated, to which both
teacher as well as learner commit. This learning contract needs to be documented in

the weblog. During the stay abroad, it can be used as a guideline for both the student

as well as the teacher.
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Implementation of Learning Unit 5 (IES Universidad Laboral, Albacete, Spain)

Treated subjects: Reflecting on how oneself can achieve the objectives

Used learning method, “We have designed a blog with 7 tabs. [...] And each tab contents several questions that our students
tasks etc.: have to fill in along all the period (before, during and after the internship )
E) Can | achieve my objectives? Have | a good technical vocabulary? Have | a good knowledge of the
English language? Do | know the ways to stay in the country? Do | know about the rules and
agreements used in this country? Do | know accommodation ways in Diisseldorf? Do | know laws in the
country? How are customs and traditions in Germany?” (Responsible teacher at IES Universidad
Laboral)

Some impressions:

| A student’s weblog example (extracts):

What do | possess? Vocational Profile Abroad Setting Goals Can | achieve my objectives ?

Introduction

Can | achieve my objectives?

Have | a good knowledge of the English language? —_ o Have l a 900d knOWIEdge Of the Eng[iSh ]anganE?

nd A2, | don't speak English fiuently

Do know the ways Lo stay inth country? My level of English is between A1 and A2. | don't speak English fluently.

Do | know about the rules and agreements used In this country?

Figure 19: Example of Implementation of Learning Unit 5 (IES Universidad Laboral, Albacete, Spain)
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4.3.5.6 Learning Unit 6 - Undertaking the internship

Finally, the students can manage their internship abroad. At this step, they are well

prepared and able to follow the previously set goals. In this phase, the weblog becomes

a core instrument for accompaniment and support. The weblog can be supportive in

the following ways:

e Problems and challenges can be communicated promptly by the student. The

teacher can react and help in an appropriate way to the situation, even if he /

she cannot be him- or herself on the spot due to their respective distances apart.

e The student is asked to document his / her daily experiences within the

vocational internship abroad. In particular, he / she has to show or describe how

the set goals (learning contract) are followed.

e The students’ documentation offers the teacher a basis on which he / she can

comment and by this foster the (next) activities for the student. For instance,

the teacher could ask in the blog:

0]

0]
0]

How was your first day? What was the most exciting experience for you
so far?

You posted some pictures of the working environment. Why did you
choose these pictures? What do they mean to you?

In the learning contract, we recorded that you would like to get to know
the tools, which are used in the foreign garage. Please do some research
on that and take this as a topic for your next post.

It would be nice if you could welcome me next time in the blog in Turkish.
Etc.

For this very intense use of the weblog, it seems to be relevant to have some fixed rules

concerning the regular use of the blog. This includes rules for both the learners as well

as the teachers (see first learning unit ‘Introduction’).
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Me... undertaking my internship abroad

Learning goal: Learn objective-based passing of the internship abroad

Competences: The learners...

= get to know the internship’s company.

= integrate into the social group at their work.

= |earn about typical products, processes, and procedures
in day-to-day business.

= do actively offer their work power.

= follow their learning aims in a targeted way.

= document their experiences in the weblog.

= consider the teacher’s feedback (comments) from the
weblog for running their further internship.

Possible topics:
= Orientation on learning goals agreed

Learning-method:
* Working via weblog:
— Exercises
— Exploring tasks
— Questions and hints
— Consulting
— Suggestions

Integration in the weblog:

Documentation of activities
Pictures, videos, podcasts, etc.
Communication of uncertainties,
questions, problems

Considering the teacher’s tasks and
comments during the internship
process

Daily / weekly reflections

Figure 20: Learning unit 6 — Me... undertaking my internship abroad
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Implementation of Learning Unit 6 (Franz-Jirgens-Berufskolleg, Diisseldorf, Germany)

Treated subjects: Webbased reflection guidance (adressing e.g. vocational issues etc.)

Used learning method, “The students were requested to document on their experience abroad in form of a blog taking into

tasks etc.: account the following points: Write your blog every day/every Friday including the following points:
Include photos!!!!

Work related: What did you do when/where/how? What is different/similar to your work in Germany?
What is positive/negative? Explain. What did you learn? What problems did you encounter? How did
you solve it?

Daily life/accomodation/transport/customs/people: See above

Leisure activities: See above.” (Responsible teacher at Franz-Jirgens-Berufskolleg)

Some impressions:

Exemplary blog response from the teacher:

“Hi you two, that looks already promising. | m glad you like it.

Some tasks:

Can you please write under the pictures what kind of machines they are?
Can you please describe a typical day

at school?

at work? (times, tasks, what you have learned, what you found callenging?)
Can you please find out about a typical salary in your branch and what kind of
jobs there are in the car branch?

Can you please find out about the social aid system in case of unemployment
(Arbeitslosenunterstiitzung)?

about the heath system (Krankenkassensystem)?

Have a lovely day.”

Figure 21: Example of Implementation of Learning Unit 6 (Franz-Jiirgens-Berufskolleg, Diisseldorf, Germany)
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Implementation of Learning Unit 6 (Landesberufsschule Hartberg, Austria)

Treated subjects: Webbased internship report and reflection guidance

Used learning method, General internship report on the weblog, which has been supported by teacher tasks in order to reflect
tasks etc.: both on vocational as well as private issues.

Some impressions:

duesseldorf

Beitry
Selected weblog examples (extracts):

- Gestern war ein sehr interessanter Tag, denn ich durfie die Dekorateurin begleiten. Ihre Aufgabe ist es bei den Kunden
19 zuhause auszumessen, die Ware montieren & passend dazu dekorieren. Sie hat einen eigenen Firmenwagen & fahrt
den ganzen Tag von Kunde zu Kunde
Gestern zeigte der erste Fall eindeutig, dass Architekten und Raumausstatter keine Freunde sind. Die Kunden haben im
Kinderzimmer ein riesengroies Fenster, aber mit 2 Schragen & daneben einer Dachschrage. Der Plaiz um eine Schiene
zu montieren war kaum gegeben & der Platz um den Vorhang wegzuschieben auch nicht .. und zu all dem musste das
Fenster ganz abgedunkelt werden. Da wusste die Dekorateurin, auch nach jahrelanger Erfahrung, kaum eine
Maoglichkeit
Wir machten dann einfach eine Zeichnung mit den Maen und geben dieser der Nahfirma weiter.
Beim zweiten Kunden mussten wir 17 Plissees montieren, das ging relativ schnell. Das Haus von diesem Kunden war
EEIECER B0 einfach Uberrangend, dass man gemn dort war
Als wir mit diesem Kunden fertig waren gingen wir essen und danach fuhren wir in die Firma.
Am Nachmittag hatten wir noch einen Ausmesstermin bei einem Kunden der eine Stunde entfernt wohnte .. und das
genau bei der Rushhour. Das war heiter ..
aber dieser Kunde war sehr einfach und wir schnell fertig :)

1 Kommentar

Hai

und heute darf die Verena mit der Dekorateurin mitfahrn .. und ich verbringe unseren vorletzten Tag in Deutschiand in
der Firma :)

Geben Sie einen Kommentar em

Figure 22: Example of Implementation of Learning Unit 6 (Landesberufsschule Hartberg, Austria)
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Implementation of Learning Unit 6 (Max-Weber-Berufskolleg, Diisseldorf, Germany)

Treated subjects:

Webbased internship report and reflection guidance

Used learning method, “During our first flow at Max-Weber we realized, that students are way more likely to block about

tasks etc.: cross-cultural experiences during their spare time. So work related issues were not that much on their
mind and in their blog. To support the second-flow students blogging about work-related issues we
created a handbook to give them a specific ‘manual’ when blogging. This manual also takes care of
data-protection-issues. It also helps with marking the student's blog.” (Responsible teacher at Max-

Weber Berufskolleg)

Some impressions:

Central school weblog (public):

Max-Weber goes Europa

Wenn einer eine Reise tut...

Selected student weblog example (extract):

Selected teacher’s comment (extract):

Halio Lisa,
vielen Dank flr die Impressionen. Sie haben es ja gut getroffen.
Berichten Sie gerne noch etwas mehe von Ihrer Arbeit

Viele GriBie und noch eine schane Zeit

Figure 23: Example of Implementation of Learning Unit 6 (Max-Weber-Berufskolleg, Diisseldorf, Germany)
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Implementation of Learning Unit 6 (Tekirdag Teknik ve Endiistri Meslek Lisesi, Tekirdag, Turkey)

Treated subjects:

Used learning method,
tasks etc.:

Webbased internship report and reflection guidance

“After choosing the students we directed them to sign in blogger.com. We chose standart weblog
names. We told how to write, how to create subpages and how to follow the comments. | have a room
in the school so it was easy for us to teach them. Ultimately we encouraged them to write day by day to
their blogs. Hopefully they started writing their blogs when the German students were here too. It was
very important for us since our German students were a bit reluctant to post anything to their blogs.”
(Responsible teacher at Tekirdag Teknik ve Endistri Meslek Lisesi)

Some impressions:

RasitWeblog

burakweblog

Ana Sayfa

A7 Mays 2004 Cumartest

13 Mayis Sal

Sabah saal &da kaldim valzima tekrar kontrol ederek hazidandim yatagimdak carsafian kainin
onune koyarak odacan aynikism, anahtarian tesim ettikien sonra kafvalt yapmaya githm
ardindan oloula yola eilik Otula gitik ardindan kapeda Furian bokdedik Furkan' &

begendik ardindan bze katwve

imak icin ogratmanir adasina getsk hocayla konusup valkzlenmiz
ik et 11'de burda olacagime) soyed: Saat 11 e kaar dersiern
oiugunda arkadesiara vedalasip opretmenler DOESING prtk hota bize e yemek
z drye sordu bizde pizza yryehm dedsk sonra valizier arabaya koyduk Furkan ve:
Ceanele vedalaghiklan sona yol eiktik Bizi Ralyan Pizzacing goturdy pizzay yedik ve ook

1 barakt Bizde pasaport konrolunden gectikden sonra Bcagimeza

g 20 doien beklodi v
Turkrye'ye yola edktik icim cok rahalismst 3 sona
konrolunden gactikien sonra valizienmez) almak icin

Blog Arsivi

L
bekladikien sonra furkan geidi daha sonra hep beraber bizi Niliwfer hocanin tanistirdsgs hoc:
puimak icin ogretmenier odasina gittik hocayla konusup valizienmizi ogretmanker cdasin:

g
gitti o ImIZ1 0g L
erakiik saat 11'de burda olacagimizi soyled: Saat 11 'e kadar derslere girdik Saat 11
idugunda arkadaslara vedalasip ogretmenler odasina githk hoca bize ne yemek yemedd
2 dadik a valizh abaya koyduk Furka
oy bizoe 1wenz dedik katve gaidi ama

LBNVES) Qi DI KA DekIyordum ama Cok SCrydi SONFa KaNVelenmizi i IKKEN SoMa Nava
v gubmik 1an yoli e1ktik Havalimanian

kanina gitmek icin yola ciktik geldik E
prdinda bizi pasapor konrolune kadar hocamiz birakh ve burda hocamia vedalasip aynidig

banclikc Ucak havaland: vo
ye saal e 18 50de ik Pasapor
onumLEnN onune giitik Valizer aidikdan

Figure 24: Example of Implementation of Learning Unit 6 (Tekirdag Teknik ve Endiistri Meslek Lisesi, Tekirdag, Turkey)
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4.3.5.7 Learning Unit 7 - Reflection of the whole webLab-process

0

The internship as well as the use of the weblog does not finish with completion of the

internship abroad. Following their return, students are asked to reflect their stay

abroad with regard to their previously set goals.

In particular, they should be able...

to formulate the main experiences / most impressive situations they have gone
through,

to describe mastered challenges and problems,

explain the main differences to the vocational environment they know from
their home country,

to develop a position whether they can imagine accepting ajob in a / this foreign
country (why? / why not?),

to summarize, what learning goals they could reach and in which way,

to formulate what impact this internship abroad has had on their vocational

orientation and / or occupational decisions that have to be made.

These reflections can be communicated in different ways. On the one hand, a reflection

in the blog seems adequate. In addition, it is possible to let the students prepare

presentations (poster, slides etc.). It is also possible to discuss the given questions in a

learning group.
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Reflection of the whole webLab-Process
“What did | learn?”

entire webLab process.

Learning goal: Individual reflection and view regarding the

Competences: The learners...

» reflect the entire weblLab process.

* are able to position themselves regarding to working
opportunities in Europe.

= are able to formulate advantages of the host country,
concerning both technically / vocationally as well as
social / cultural perspectives.

* run a self-critical assessment concerning the achievement
of the set learning objectives.

» are able to formulate more goals of development,
resulting from the internship experience.

Possible topics:
* Working in a foreign
European country

* Host country as a
model?
— profession / job
— culture/ society
= Reflexion of self set
learning goals

Learning-method:
* Presentation

* Discussion group

* Vision of the future

* Self-assessment

* Assessment

Integration in
the weblog:

Post: “Did | achieve my
learning objectives and
what did | learn?”

Figure 25: Learning Unit 7 — Reflection of the whole webLab-Process

“What did | learn?”
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Implementation of Learning Unit 7 (Max-Weber-Berufskolleg, Diisseldorf, Germany)

Treated subjects: Reflection on the objectives
Used learning method, “During our first flow at Max-Weber we realized, that students are way more likely to block about
tasks etc.: cross-cultural experiences during their spare time. So work related issues were not that much on their

mind and in their blog. To support the second-flow students blogging about work-related issues we
created a handbook to give them a specific 'manual’ when blogging. This manual also takes care of
data-protection-issues. It also helps with marking the student's blog.” (Responsible teacher at Max-
Weber Berufskolleg)

Some impressions:

, Selected students’ weblog posts:
Lernziele

Hinterlasse eine Antwort

Ich finde ich habe alle meine vorherigen angegebenden Lernziele erreicht. Ich weil jetzt das ich Meine erreichten Lernziele

nicht im Einzelhandel arbeiten mochte, es ist zwar sehr schén aber ich méchte immer noch zur
Bundeswehr ins Biro. Das ist mein grof3ter Berufs wunsch. Ich habe mehrere Fertigkeiten im

Hinterlasse eine Antwort

Modehaus Roth erlernt wie zum Beispiel : Geschaftsbriefe am Computer zuschreiben, Planung, ) o . ) ) o o
Ich habe sehr viele neue Tatigkeiten gelernt wahrend meines Praktikum, die ich auch wirklich

mitgenommen habe. Dieser Berufsfeld hat mir Spa gemacht und ich kénnte mir auch vorstel-
len im sozialen Bereich zu arbeiten jedoch denke ich trotzdem dass das Kaufmannische auch

wie ich etwas genau gestalte und meinen eigenen Arbeitstag zu organisieren und strukturieren
( was am wichtigsten war wurde zuerst gemacht). Ich habe ein neues und sehr schénes Land
kennengelernt, eine neue Kultur und neue Menschen. In Osterreich ist es (iblich ein Wiener-
schnitzel zu essen und dabei ein Almdudler zu trinken. Die Menschen sind hier viel hofflicher

etwas fir mich ware.

unc Gastfreundllcherléls in Deutschland. Sie gehen offen auf einen zu. Ich kann jedem nur Das arbeiten in einem anderen Land hat kein grolRen unterschied zu Deutschland, jedoch ist die
empfehlen mal nach Osterreich zu reisen. Die Erfahrung und das Land sind es Wert weil man Atmosphére anders. Es ist sehr abwechslungsreich in einem anderen Land zu arbeiten.
direkt ein Gefiihl von Geborgenheit und Freundlichkeit empfindet. AuBerdem ist Osterreich Im Ausland zu arbeiten wére etwas fur mich, da ich gut mit allem zurecht kam

sehr schon, hier gibt es groRe Stddte wie Graz oder Wien aber auch kleine wie Hartberg.
Figure 26: Example of Implementation of Learning Unit 7 (Max-Weber-Berufskolleg, Diisseldorf, Germany)
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Implementation of Learning Unit 6 (Tekirdag Teknik ve Endiistri Meslek Lisesi, Tekirdag, Turkey)

Treated subjects:

Used learning method,
tasks etc.:

Certificate in order to illustrate the students’ individual development, experiences etc.

“We wrote down the things that the students did in 2 weeks period. Our machine design department
projected a unique certificate for us. [...] translated it in German and our certificate became bilingual. At
the last day of the students, our school principal gave the certificates to the students.”

(Responsible teacher at Tekirdag Teknik ve Endistri Meslek Lisesi)

Some impressions:

Exemplary student certificate:

JEBITIM g
g 4,

+
TEKIRDAG TEKNIK ve ENDUSTRI MESLEK LIiSESI !""\q. ..u"‘”

Tekirdag Berufsfachschule fiir Technik und fiir Handel und Industrie

SLEK LisEsi

2 3N AINNSL

e,

Sayin/ Sehr geehrer Herr

16 Subat 2014 - 02 Mart 2014 tarihleri arasnda WEBLAB projesi kapsanunda gerceklestinilen bininei dgrenci
hareketliligine kanhnumz ve asagidaki faalivetleriniz igin tesekkiir ederim

Ich bedanke mich firr Thre Teilnahme an der ersten Mobilitit der Studierenden und filr die folgenden
Aktivititen, die im Rahmen des webLab Projektes zwischen 16 Februar 2014 und 02 Mirz 2014 stattgefunden
haben.

Derslere Katthm eTeilnahme am Unterricht

+  Kiiltiirel Geziler +Ausflice und kulturelle Aktivititen

*  AC Elekunk Fabnkas: Zivaren #Besuch der Fabrik AC Elektink

+  Elte Kalip Fabnkas: Ziyaret: *Besuch der Fabnk Elite Kalip

s Trakya Elektnik Dagitim A $. Zivaret: *Besuch der Firma Trakya Elektink Dagitim A S.
*  Derya Tugla Zivaren #Besuch der Firma Derya Tugla

Koleksiyon Mobilya™ da 40 saathik staj *40 Std. Praktikum bei Koleksiyon Mobilya

Tzeyir SOYSEV
Okul Miidiirii/ Schulleiter

Figure 27: Example of Implementation of Learning Unit 7 (Tekirdag Teknik ve Endiistri Meslek Lisesi, Tekirdag, Turkey)
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4.3.6 Interim conclusion Il

As mentioned before, based on intensive experiences gathered during the
implementation process of the project, the weblLab-concept has been continuously
developed. Throughout the process the teachers could discover several potentials. The
webLlab-concept can be seen as a very helpful instrument or guideline to prepare and
reflect the students’ experiences abroad. Furthermore, the constant use of the weblog
helps supporting and accompanying the students during their internship. However, the
limitations of a weblog have also been identified: It turned out to be suitable to use
more than one social media format to communicate in different situations (e. g.
emergencies, general questions, cooperation among teachers etc.). It could be useful

to consider this for further developments.

Although the basic instrument thus seems to offer a solid basis of a qualitative
development, as it is closely connected to both basic intercultural as well as media
competence assumptions, the understanding and reception of weblLab-concept also
constitute some challenges. It sometimes seems, for example, to be difficult for the
teachers to subscribe a students’ perspective — as required in the framework of the
webLlab-concept. Another challenge can be identified in the general necessity of the
development as well as differentiation of the basic webLab-concept (as a programme).
Accordingly, some teachers need help in order to use the webLab-concept on their own
and adapt the concept to their own didactical needs and circumstances. Against this
background, during the weblab project, a teacher-training course has been developed
additionally. As a result, one can refer to the Advanced Teachers’ Training Concept
(ATC) as the second main product of the project. Bearing in mind, that the two main
concepts are closely interrelated, the ATC will be presented in detail in the following

chapter.

4.4 The Second Main Product: The Advanced Teachers’ Training Concept (ATC)
4.4.1 Preliminary Remarks to the ATC

As already indicated, the main purpose of the ATC is to describe how teachers are going
to be prepared in order to undertake successfully the underlying webLab-concept (see
previous chapter). The development of the project has shown that sometimes there
might be some difficulties regarding the general understanding of the underlying
weblab-concept. For instance, if a teacher does not recognize the learning units
adequately, the intended questions can be misunderstood. Consequently, it is

necessary to ensure that the underlying concept should be intensively worked on in
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order to internalize them in an adequate way and enable teachers to adapt them to

their own didactical needs.

Thus, the present chapter illustrates the basic principles of the ATC. As illustrated in
the figure below, the ATC is divided into five different modules, each with a different

content-based or goal-oriented focus.

‘&_’ Advanced Training Concept (ATC) at a glance

Module V
Final Reflection

Module |
Organization of
the mobilities

Module lI Module Il
Technical ATC - Core Part
Introduction [ 1

Related Contents

(examples):

» Acquisition of
participants

» Organisational
issues (travel etc.)

» Exchange with

Related Contents
(examples):

» What is a weblog?
» Creation of a blog
» Use of a blog

» Etc.

Basic information”

Related Contents:

» Presentation of the
concept

# Concretion of
learning units etc.

LIntegration”

Related Contents:

7 Specific curricular
integration

» Adaption of the
concept etc.

~Exchange of
experience

Related Contents:

# Collegial sharing
# Problem solving
» Etc.

Related Contents

(examples):

¥ Revision of the
certificate

» Open questions

¥ Etc.

partner school

» Creating as well as
establishing
adequate
infrastructure

> Etc. Module IV

Accompanying instrument for reasons of documentation and reflection

Best Practice

Figure 28: Advanced Training Concept (ATC) at a glance

In the following, each module will be presented in detail. Please note that the ATC
offers a framework for an adequate (teachers’) training in order to undertake
successfully the underlying webLab-concept. Consequently, the ATC training concept
was developed on the basis of certain teacher profession related assumptions.
Therefore, it is related to general teacher competence areas (see KMK, 2014). One part
of professional teaching is a genuine academic pathway to work on innovative teaching
practice (see ERTL / KREMER 2009). Thus, the Advanced Training Concept focuses on
handling a reform process on the school level to reflect, explore, actively shape and
improve their own work environment on a continual basis. Therefore, the present
Advanced Training Concept is based on the competences of teachers to work in teams,
reflect their own teaching and learning process and build competence oriented

learning environments.
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4.4.2 Module I: Organization of the mobilities

Within the scope of the project weblLab, the organization of mobilities
imposes high demands on the participants involved. Amongst other
reasons, this is due to the target group involved and more specifically
to the curricular classification. Hence, it was implemented in different
educational programmes. Partially, it is not possible to draw on existing
exchange programmes with the result that the organizational

expenditures differ amongst mobilities.

Prior to the actual engagement in the weblLab-concept, it is therefore
very important to deal with the organization of mobilities. For the
purpose of this module, ATC-participants should be empowered to
arrange mobilities, solve relevant issues and, as appropriate, identify

possible problem areas. On this basis, a solid fundament for following

Module |
»Organisation of
the mobilities”

Related Contents

(examples):

» Acquisition of
participants

» Organisational
issues (travel etc.)

# Exchange with
partner school

# Creating as well as
establishing
adequate
infrastructure

# Etc.

Figure 29:
Module |

modules can be created. Table 1 represents the essential cornerstones of the module.

Module I: Organization of the mobilities

Module objective(s):

Organizing the mobilities in order to create a solid basis

on which the following modules can be built on.

Competences. The ATC- °
participants should.... °

e ..know about relevant funding issues.

...know about typical problem areas of mobilities.

...know about typical sequences of mobilities.

e ..know how to prepare their students in terms of

mobilities.

e ..know about relevant legal issues.

Possible contents: e important forms

e students’ selection and acquisition

e establishing contacts to own partner school

e arrangement of adequate student accomodation

e trip scheduling / travel plans

e plan the timing of mobilities

e assigning responsibilities

e informing participating companies

e informing students’ parents
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Possible learning

method:

Possible integration in
the ATC-weblog:

e creating as well as establishing adequate

infrastructure

e developing a site-specific checklist (from both
students and teachers’ perspective)

e brainstorming: “Which aspects needs to be
considered regarding the organization of

mobilities?)”

Please note: At this stage of the ATC, the ATC-weblog has
not yet been introduced to the participants. At a later
point, it would be helpful to upload the checklist on the
weblog.

Table 2: Overview Module | (Organization of the mobilities)

4.4.3 Module ll: Technical Instruction

In the framework of a second module, the technical issues should be Module II

~lechnical

introduced. Working with new medium weblog can absolutely pose a Introduction”

challenge. Partially, the teachers are not familiar with this medium and  felatedContents

[examples):

» What is a weblog?

they do not work with it in their own realm of experience. However, in > creation of a blog

» Use of a blog

principle it can be considered as a condition that the teachers, who like ~E«

to introduce the weblab-concept to their students, should first be

familiar with that kind of technology. Possible obstacles need to be

overcome. Accordingly,

Figure 30:
Module I

the module aims to give teachers an

understanding of the social media tool weblog and to suggest possible fields of action

within the underlying context. Precise expectations of competences are illustrated in

the table below. Moreover, it includes references to the content of the module and

methods in which way these competences can be achieved. In addition, the appendix

includes exemplary work sheets for the creation and the use of a weblog within the

scope of the webLab-concept.

Module II: Technical Introduction

Module‘s objective(s):

Learning about the new media format weblog and getting
some hints regarding its use within the context of
organizing as well as conducting students’ internships
abroad.
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Competences

- The

ATC-participants

should....

Possible contents:

Possible

methods:

56

learning

...be able to create a weblog (in an adequate content

management system).

...know how to use a weblog in terms of using the

technology.
...know how to use a weblog in terms of didactical means.

e creation of a weblog
e use of a weblog
O communication structure (“Who writes to
whom and how often?”)
0 allocation of roles (such as author, guest,
etc.)
0 posts’ status (public, private)
O other agreements
= How many posts and when to post?
= deadlines (for comments, etc.)
= assignments’ type (planned,
spontaneous, etc.)
= |ength of the posts
= possible formats (texts, pictures,
videos, links, podcasts, etc.)
e advantages and disadvantages of a weblog (from a
didactical perspective)
e responsible use of the weblog tool
O data protection issues
O sensitive operating data
e netiquette agreements
0 fair and respectful interactions
0 level of linguistic accuracy

O use of emoticons

e case example (see figure 32)

e brainstorming “Advantages and disadvantages of a
weblog”

e group discussion “Advantages and disadvantages of

a weblog”
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Possible integration in e the learning results of the work assignments could
the ATC-weblog: be integrated
e the discussion could be integrated (by using

comments etc.)

Table 3: Overview Module Il (Technical Instruction)

The following working sheets have been developed for the ATC and can be seen as
suitable materials in this phase of the teacher’s training. The trainers firstly make use
of an adequate case example and Mr. Leo Nardo is introduced to the participants in
order to fulfil this target.

As adapting the weblLab-concept demands a

Case Example - How to create / use a weblog?

high level of conceptual work, the case

example should help the participants to

After having received lots of information on this subject, he now would like to . .

creat awebiog on s ownln rder o et a view an i sue from asudenf’s follow the tasks by putting themselves into

perspective. On this basis, he would like to prepare his teaching.
e i st e e subpage (e “About me'  pas (o “on the situation of Mr. Leo Nardo. Therefore, the
in-ternship’s daily report”), a comment ans e seeks to learn how to structure these
elements adequately on his weblog.
pca itk s e b e e introduction of the case example is presented
How to use a weblog — Some remarks and hints).

DY do i d

— as follows: “Mr. Leo Nardo is a young an
Please, follow the example of Mr. Nardo. For this, the following information might be useful
e g am highly committed teacher at a German

Email-Address: atcworkshoptest@gmail.com

Password: XHOOCO0000(

vocational school. In his school he is
responsible for students’ internships and in
Figure 31: Worksheet ATC 1 this function he also takes part in the webLab
project. Within the framework of this project,
he has become acquainted with the medium weblog and its use within the process of

organising as well as conducting students’ internships abroad.”

The first three worksheets introduce the case and aim to enable the teachers to create
and use a weblog by themselves (see figure No. 31 and 32). Therefore, the participants

are given step-by-step-instructions.
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In respect to technical aspects, it has become possible to create one’s own weblog
without any administrative expenses. Free blogs are offered by various companies and
organizations on the internet. Teachers surely have the responsibility of selecting a
suitable weblog provider. Students’ wishes could be considered in the decision-
making-process providing that in this case it is both possible and also justifiable. The
instructions being used here refer to the service of “blogger.com” as it offers a number
of relevant advantages. One of the most important advantages is the free design
possibility, which also is an important requirement of a web 2.0 application. The only
possible disadvantage could be that a Google account is needed. After having
completed these first tasks, the participating teachers should be able to create and run

How to create a weblog — Step-by-step instructions

(Based on: Gockel. €. / Kremer, H.-H. 2013)

Preliminary remarks

In respect to technical aspects, it has become possible to create an own weblog without any
administrative expenses. Free blogs are offered by various companies and organisations on the
internet.

Teachers surely have the responsibility to select a suitable weblog provider. Students’ wishes could be
considered in the decision-making-process providing that in this case it is both possible and also
justifiable.

The following Instructions refer to the service of “blogger.com™ as it offers a number of relevant
advantages. One of the most important advantages is the free design possibility which also is an
important requirement of a web 2.0 application. The only possible disadvantage could be thata Google
account is needed.

Step 1: Registration

As soon as the registration has been made on a weblog provider (for example blogger.com) and the
button “New biog” has been dlicked, a title and a web address have to be chosen. Subsequently the
weblog has been created with its basic outline and it is immediately possible to change the design. At
this point, the students are offered manifold design possibilities.

Step 2: Designing

It is obvious that the first impression of the weblog s created through its
design. Therefore it should always be created in a rather target group oriented
manner:

1 Pages

First, one should pick a template (see green box in figure no. 1. Blogger offers
a range of different templates which can be used for free. These basic
elements define the design as well s the colour. However, the background,
layout, colour and the font can be altered subsequently.

The composttion of the weblog can be adjusted by using the option “Layour”
(see red box infigure no. 1):

Itis possile to arrange elements such as title, posts as well as individual
pages

Please note: To display and navigate between different sub-pages, it i
necessary to create these corresponding pages by using the option

“Pages” (see blue box in figure no. 1)

To save conducted modifications regarding the chosen template click “Save Layout”.

*  Asrequired, further gadgets can be added in the template.
Step 3: Authorization

Within the context of organising and conducting students’ internships, authorization issues play an
important role.

These can be defined by using the option “Settings” (see orange box in figure no. 1) in the sector
“Basic”). The weblog provider blogger.com generally differentiates three types of users:

= Administrator

= Author

*  Reager

The person who has created the weblog will automatically be fts administrator. Solely the
administrator has the authority to modify the design und the functionality of the weblog. Furthermore,
the administrator can edit or delete posts as well as add or remove authors and readers

In order to be able to react to intem posts and comments, the teacher has to be added as an author
by the students. The author isa person who can create and edit own posts (including e g pictures and
videos).

In the section “Settings”, one can add the rights of an author by dlicking the button “Add author” and
adding the corresponding email address. Blogger.com allows 100 authors to be added

The third type of users is the reader. Weblogs are as standard public and can therefore be read by
avery person on the intemet. Due to data privacy issues, the information of the intemnship should not
be publicly accessible. Hence, one has to select in the section “Reading options™ “Private - Only blog
authors” or “Privare - Only these readers”. Blogger.com allows 100 readers to be added - by entering
their current email addresses.

Each added person receives an invitation email with a link, which offers the person three possibilities:
*  Login by using an axisting Google account
= (Create a new Google account
*  Viewthe blog as an guest (in this case no Google account is neaded)

In the first two cases the person gets the authorization to view the blog 2s soon as he is logged in with
his or her Google account. As a guest the person has the right 1o view posts for 30 days.

The teachers have an authorized access to the weblog. Teacher should usually granted author rights.
Furthermore, students can grant reading rights for parents, friends or classmates.

Step 4: Imprint obligations

Please note, that in some European countries (such as Germany), itis necessary to add an imprint note.

References:

Gockel, €. / Kremer, H-H. (2013)- InBig-Handreichung: Blended Mentoring Concept. Ein innovativer
schulischer Betreuungssatz Paderborn. Online:
http:/fcevet euffilead lozds/InBig-Handreichung BMC final.pdf [in German]

Figure 32: Worksheets ATC 2 and 3

a weblog on their own.
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How to use a weblog — Some remarks and hints
[Based on: Gockel, C. [/ Kremer, H.-H. 2013)

Preliminary remarks

After having set up the weblogs, the students should be familiarized with the usage of this medium.
The weblogs offer various communication possibilities. The most important functions within the
context of students’ internship abroad will be presented in the following. Subsequently, the rules for
Online-Communication will be discussed, which offers a guide for teacher-student interaction.

1) Static pages

Static pages in weblogs make it easy for reader (teachers, students, internship supervisor, social
worker, parent, etc.) to access and present important information about the internship through the
navigation bar. Important information which did not get included in the sequence of weblog postings
can thereby be located on the static pages. These pages could for example contain indication and
explanation of the company or the expectation towards the internship. Moreover, several pages can
be added to the weblog such as a “About me page”, a “Rule of conduct page” as well as a “Contact
page” which could contain the address, phone number of the attended company.

2] Posts

Posts and comments are the main compenents of an internship’s webblog. They are listed in a reverse
chronelogical order which means that the weblog posts are dated and the most current post is on the
top. Older posts can be accessed through the archive, which makes every post at any time accessible.

Every post is equipped with its own unique an unchangeable internet address — the so-called permalink
- through which posts are uniquely identifiable so that they can be linked.

3] Comments

Every comment can be entered as a post or a static page through a corresponding online form. Usually
the basic settings of weblogs allow readers to comment on posts whereas static pages need a
corresponding activation for this function. This activation on the blog provider “blogger.com™ is found
on the register “Pages” and the option “Allow reader comments”.

Afterwards a post can be commented by members of the weblog. At the end of every post, a
corresponding section with the amount of comments posted is next to the author information and
creation time. If this section is opened a new writing field will appear where comments can be written
in. Before publishing the comment a preview function is possible.

It could be helpful to establish online-communication rules with the students to ensure a productive
web based teacher-student interaction. These should be binding rules for mentees and mentors.

References:

Gockel, C. / Kremer, H.-H. (2013):; InBig-Handreichung: Blended Mentoring Concept. Ein innovativer
schulischer Betreuungssatz. Paderborn. Online:
http:/fcevet euffileadmin/user upload/downloads/InBig-Handreichung BMC final. pdf [in German]

Figure 33: Worksheet ATC 4
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4.4.4 Module lll: ATC — Core Part

The third module represents the core part of the ATC. After focusing on organizational

Module Il
~ATC — Core Part”

[ = 1

»Basic information™ LIntegration” ~Exchange of
experience *
Related Contents: Related Contents:
» Presentation of the » Specific curricular

concept integration

» Adaption of the

Related Contents:
# Collegial sharing

» Problem solving
concept etc. - Etc.

» Concretion of
learning units etc.

, 1 J 7

Figure 34: Module Il

and technical aspects in the first two
modules, module Il focuses the actual
weblab-concept. The ATC participants
should get to know the basic principles
of the underlying weblLab concept and
be able to adapt them according to site-
specific aspects as well as their

individual experiences in this context.

The weblLab manual (see previous chapter) cannot only provide exceeding details, but

can also be seen with regards to content as the basis of the whole module.

It should be clearly stated that the weblLab-concept only illustrates the framework,

which requires an embodiment or an adaption to the underlying structures by the

participating teachers. Correspondingly, participants of the ATC-training are asked to

adapt the presented concept to their own coherences (second step). A more detailed

description can be found in the table below. In an exchange phase teachers can discuss

contextual experiences, identify problems and develop problem-solving approaches.

Module IlI: ATC - Core Part

Module objective(s):

Getting to know the basic principles of the underlying

Advanced Training Concept (ATC) and adapting them

based on site-specific aspects as well as experiences in this

context.

Competences. The ATC- Basic information:

participants should....

...know the underlying weblLab-concept in depth.

...be able to focus a students’ perspective on a conceptual

basis

...be able to concretize learning units.

Integration:

...reflect about the underlying webLab-concept based on

site-specific aspects.
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Integration:

...deal with site-specific aspects of the weblLab-concept.

..know how to integrate the weblab-concept into

individual structures/own school/everyday school life etc.

Exchange of experiences:

...know about the experiences of other participants.

...learn from other experiences.

Possible contents: Basic information:

e presentation of the webLab-concept in depth (from

a student’s perspective)

e concretion of the learning units (by developing

adequate learning materials, etc.)

Integration:

e specific (curricular) integration

e development of a site-specific (school-specific)

concept:

0}
o

(0]

choosing an appropriate learning group
defining as well as establishing connections
on a curricular, didactic and organizational
level

integrating the weblLab-concept in everyday
school life

planning the content and time schedule of
adequate learning environments
developing an adequate infrastructure
viewing relevant documents and materials,
which already exist at the school regarding
the realization of internships

developing new materials

e integrating individual / site-specific objectives into

the certificate

Exchange of experiences:
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e arising problems
e handling problems

e exchange materials, etc.

Possible learning e case example (see figure 35)

method: e concretion of the learning units (group members

from different schools)

e group Work (see appendix ‘Module Ill — Worksheet
B,C,D,FE)

e “Future Workshop” — Planning an ideal type

teaching-learning sequence

Possible integration in The learning units could be uploaded on the weblog

the ATC-weblog: (including exemplary teaching and learning concepts as

62

well as materials).

Table 4: Module lll: ATC-Core Part

Figure 35 illustrates a possible

N . i worksheet within the context
Case Example - Didactical concretion of the learning

units of this phase of the ATC. In this

After Mr. Nardo has set up his first weblog, he now would like to get a closer
look on the weblab-concept. As far as he has understood, the learning process WO I’kS h eet, t h e Ca Se eXa m p I e
is structured into phases of diagnosis and phases of learning in didactically
constructed roles. To be well prepared espedially for the first steps of the

weblabk concept, he's going to concretize the first four leaming units on the a ISO CO ntl n u es . Th e ta S k a I m S

basis of the given tabular descriptions.

to help the participants of the
# " p p p

ATC concerning the concrete
didactical implementation of
) the learning units of the
underlying weblab-concept.

Thereby, Mr. Nardo considers the general conditions at his school, its vocational focus and the
weblab target group (learners). While working on each learning-unit, he found himself asking the

following questions: TO aChieve th iS, the
*  Which learning setting(s) could be useful? .. .
®  Which topics / subjects seem to be relevant? part|c|pants Should Work 12l

*  Which concrete material do | have already, that could be useful in this context?

Do | have to create new leaming materials?

®  Which kind of learning outcomes are expected to be attained? grou ps, Each grou p focuses
* How can the learning product be used for the further learning process?

* How can the weblog be used?

* |s there a spedal structure for the weblog needed? (Categories, sub-pages, etc.) O ne Of the prepa ratO ry

e learning units and tries to

Please try to put yourself in the position of Mr. Nardo.

In four groups you'll work together with your partners on one learning-unit each. By the end of this answer th e fol IOW| ng

working phase we will gather the deliverables of every group. By doing 5o, you'll obtain a collection of
exemplary ideas and suggestions how to start the preparation of the weblab-concept.

questions:

e  Which learning setting(s)

could be useful?
Figure 35: Worksheet ATC 5
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Which topics / subjects seem to be relevant?

Which concrete material do | have already, that could be useful in this context?

Do | have to create new learning materials?

Which kind of learning outcomes are expected to be attained?

How can the learning product be used for the further learning process?

How can the weblog be used?

Is there a special structure for the weblog needed? (Categories, sub-pages, etc.)

‘Working instruction (Group 1):
Please try to put yourself in the position of Mr. Nardo. '

In your group you'll work together with your partners on the learning-unit “Discovering myself: ‘What
do | possess?™ (see figure below). By the end of this working phase we will gather the deliverables of
every group. By doing 50, youll obtain a coliection of exemplary ideas and suggestions how to start

of the webLab-concept.
 Dist ing myself: “What do | 7
Learning goal: Development of a strength-oriented self
portrait

Working instruction (Group 2):

Please try o pUT yourself in the position of Mr. Nardo.

in your group you'll work together with your partners on the learning-unit “Me._exploring my
vocational profile abroad?” {see figure below). By the end of this working phase we will gather the

deliverables af every group. By doing 50, you'll obtain a collection of exemplary ideas and suggestions
how to start the preparation of the weblab-concept.

ﬂ Me... exploring my vocational profile abroad
Learning goal: Analysis of characteristics and requirements
of the apprenticeship and its profession abroad

Competences: The learners...

Possible topics:

= conassess themsehves Sell-assessment and

* can handie assessmants of athers foreign assessment

- canname occupied roles in cifferent ife situarion and + Give and take feedback
analyze them with regards ta tonsl matters * Standardization: The

* can doflect <3100 O O strength German”, “The French

* name character e which are connected to own e
nationalities and can reflect them critical * Working virtues and

Learning-method: Integration in the
* Creative forms of sel-expression

feoliages, graffi)

Competence diagnosis

Role- plary
Partrer discussion / group discussion

Competences: The learners...

* deal intensively with the job profile abread.

« are able to create a profile of requirements regarding
their own accupation requiring formal training.

get to know typical possibilities of training as well as
further ainings

recognize differences as well as commonalities with
regard to training issues / job issues in their home.
country.

are able ro appraise a job’s importance / significance in
the host country.

use relevant sources for information seeking.

use assistance offers regarding lingual orientation
(referance baoks, translation taols atc}

Possible topics:

* Company’s ratios
(balance, number of
employees, etc.}

* Company's structure

(organizational

structure, etc.)

Cerporate organization

Methods how to search

on the intemet

* Toread/ understand
requirements’ profiles |
qualifications’ profiles

Role: Vocational Explorer

Learning-method:

Researches (Internet, comversations, etc )
Presentation

Creating companies” prafiles

Writing fictive job advertisements
(maybe in 2 foreign language?)

Integration in the
weblog:

+ Post: lllustrating a
company’s profile

Past; lustrating & job's Y|
requirements' profile g

‘Working instruction (Group 3):

Please try to put yourself in the position of Mr. Nardo.

In your group you'll work together with your partners on the learning-unit “Me..setting goals for my
stay abroad?” (see figure below). By the end of this working phase we will gather the deliverables of
every group. By doing so, you'll obtain a collection of exemplary ideas and suggestions how to start
the preparation of the weblab-concept.

Working instruction (Group 4):

Please try to put yourself in the position of Mr. Nardo.

'

In your group you'll work together with your partners on the leaming-unit “Can | achieve my
objetives?” (se figure below). By the end of this working phase we will gather the deliverables of every
group. By doing =0, youll obtain a collection of exemplary ideas and suZgestions how To Start the
preparation of the weblab-concept.

Me... setting goals for my stay abroad

Learning goal: Formulation of individual interests and aims of
development for the stay abroad

Competences: The learners... Possible topics:

™

@ |+ areable to anicipate the stay abroad. * Hest country

o * can list own interests concerning — Structure

2 — interesting vocational aspacts (activities, — Customs and

] processes, departments) traditions

w — interesting cultural aspacts (language, socializing) — Countryside

% + are able to formulate learning goals concerning to — Politics

P ~ a{school] subject / issue ~ Culture

pie ~ language skills — language

O ~ knowledge sbout how to orientate = Formulating of interests

=} ~ processes and gaals

L3 - 1 T
Learning-method: Integration in the
» Mind-map weblog:
; eew + Past: Profile of the host
+ Presentation =

Cooperative learning * Post: My interests

and learning goals m

and d

lagnosis

Competence di

“Can | achieve my objectives?”

Learning goal: Merging individual interests and objectives
with the requirements of the occupational demands in the
host country

Competences: The learners...

compare individusal interests and learning goals to
wocational requirements.

reflect if the vocational requirements are compatible to
the individual interests and learning goals.

reveal problems occurring during the matching process
and find soltions

think about how to use their own strengths (strength list)
in order to mest the occupational and learning
requiramants

are able to position themsalves in an argumentative way.

Learning-method:

Talks / conversations
Comparisan
Graphics,

Figure 36: Worksheets ATC6to 9

Possible topics:

* (Self) assessment

* Give and get feedback
* Setting goals

* Respon:

ity
Self organizad learning

Integration in

weblog:
* Leamning-Agreement @
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4.4.5 Module IV: Accompanying Instrument

The Module IV
»Accompanying instrument for reasons of documentation and reflection”

accompanying
instrument is as Figure 37: Module IV

such  not an

independent module. Instead, it is more about getting the participating teachers and
trainers actively acquainted with this medium in order to motivate them to work with
it. Consequently, it follows and is closely related to the second module, where teachers
have already been introduced to basic technical issues. The ATC-weblog should
document the results of the ATC and get the teachers to reflect them. This approach is
based on the assumption that the teachers need to be familiar with the medium in
order to motivate the students the other way round. Accordingly, the accompanying
instrument should contribute to removing existing obstacles and illustrate various
usage possibilities in this context. By doing so, teachers will consciously take on an
active role and try to link their own learner’s position (in the framework of the ATC)

with their position as a teacher (using the webLab-concept).

Module IV: Accompanying Instrument

Module objective(s): Using the ATC-weblog as an accompanying instrument for

reasons of documentation and reflection.

Competences. The ATC- ..learn how to use a weblog according to their own

participants should... individual needs.
...use the weblog to document the overall ATC-activities.
...get used to the (new) technical tool.
...reduce existing obstacles.
...improve their general technical competence.
...be able to motivate students’ using the weblog.
..communicate as well as coordinate with each other.

...reflect their own actions.

Possible contents: See other modules.
Possible learning See other modules.
method:
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Possible integration in -
the ATC-weblog:

Table 5: Module IV: Accompanying Instrument

During the ATC in the context of the weblLab-project, an ATC-weblog has also been
created. This weblog should help the participants to get used to the weblog-technology
and provide a good platform for communication. Accordingly, the participants have
been asked from time to time to present their activities in the context of the weblog.
Thus, the participating teachers provided information on both good-practice examples
as well as dissemination activities. Additionally, also dropbox has been integrated in

order to be able to exchange documents such as learning materials etc.

A
b |_ Development of competence
We a in a web-based laboratory

\

HOME INFORMATION ON THE PROJECT ~ WEBLAB CONCEPT DROPBOX IMPRINT

a
.
r
Tuesday, 20 October 2015
LABELS
[ 4

FINAL WEBLAB PROJECT IN ALBACETE

& advanced teachers' training concept
(ATC) (D)

& coordinators' meeting (CM) (2)
& general information on the project (2 )
& weblLab-concept (2)

CALENDAR
r

]« [ ] s
So Mo Di Mi Do Fr Sa

7 28 g 0 1. Okt 2 3

4 5 6 2 8 9 10

* We had an agreement 1 12 13 14 15 16 17

= between schools
= 18 19 20 2 2 23 24
riz-Berufskolleg in
25 26 27 28 29 30 3

10f8 » B m 60 gEEKa\e_r‘:der

Figure 38: Using a weblog within the ATC to accompany the teachers |
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Development of competence

7 A
We b I_a in a web-based laboratory

o

HOME INFORMATION ON THE PROJECT

WEBLAB CONCEPT DROPROX IMPRINT

DIDACTICAL BASIS

INFORMATION ON THE PROJ UISE OF THE WEBLOG

The professonal mlemstip mthe process lor the development of pofessonal competence of
trainees will be integrated in the project “weblab - development of competence in a web-based
laboratery”. Curricular and also individual leaming objectives are i d

In the past instruments (blended mentoring concept for work placements abroad and role-based
competence halance) has been developed for (disadvantaged) target groups in vecational colleges
in Morthrhine Westfakia These ive concepts will be transferred from the national into the
European conlext and hom (disadvantaged ) argel groups toward largel groups inomdial vocabonal
Tramming

A fraining concept will be developed to prepare teachers for the media and profession didactic
challenges. of weh assisted internships abroad  Their experience during the testing stages will be
important for the further development of the concept

1] 12 12 14 15 18 1
OBJECTIVES AND STEPS OF THE PROJECT IR T I T < 7
The aim of the project weblab is to develop a concept of indhvidualised and web based accompany - X
of work placements abroad (webl ab-Concept) This accompany should be achieved through the £ 30 ]
junction of two instnaments that are already proved in practice The handouts of each transfer H(___\ gle [Kalender

e e e e
Figure 39: Using a weblog within the ATC to accompany the teachers Il
4.4.6 Module V: Final Reflection

Module V Within the framework of the fifth module, the ATC-participants should

«Final Reflection”

reflect the overall ATC and consider possible (critical) success factors.

Related Contents

{eameles; Against this background, they should analyze their own learning curve

# Revision of the
certificate

» Open questions and identify possible fields of development. By doing so, the ATC should
s be rounded up. At this point, the participants should also decide
Figure 40:  \yhether they would like to keep the ATC-weblog running. It is highly
Module V. recommended to continue, stay in contact, and exchange both

experiences as well as materials on a regular basis.

Module IV: Final Reflection

Module objective(s): Reflecting about the overall ATC, its (critical) success
factors as well as possible fields of development.

Competences. The ATC- ..resume their own learning curve.

participants should.... ...state clearly relevant factors of success.

...consider their own development requirements.

Possible contents: e review: Potential and challenges of overall ATC
e relevant factors of success

e individual development requirements
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e evaluation

Possible learning e determination of position
method: e SWOT-analysis
e ATC field report

Possible integration in Exchange within the context of the ATC-weblog about the
the ATC-weblog: ATC in general.

Table 6: Module V: Finale Reflection

5 Overall Conclusion

With the project webLab — development of competences in a web-based laboratory —
the conceptional base (weblab-concept) for the web-based preparation,
implementation and reflection of an occupational internship abroad has been
introduced. With the help of this reflection and documentation in a weblog, this base
for focusing on the learner’s individual competence development enables the
possibility of interaction between the learners, training supervisors and teachers.
Based on the individual strengths and potentials, it is primarily about planning the
internship and secondly formulating the learning targets. These targets stretch from
the acquisition of intercultural competences to curricular ambitions. They are
complemented by the learner’s individual purposive idea so that an active
participation of the learner can be carried along since the start of the learning process.
During the execution phase the learner tries to implement the previously made
learning agreement and documents them in a weblog. After completing the internship
abroad, the learning process should be reflected in general. In this phase it is important
to take the learner’s cognition into account in order to gain results from the common
made assessment. In this context, a connection to vocational artwork can be
incorporated in which the possibility of an apprenticeship or occupation abroad can be
reflected. The whole learning process — from preparation to implementation to
reflection of the occupational internship — is governed by a weblog. During the
preparation phase this enables face-to-face support by the teachers. Simultaneously
the learners and teachers get used to the weblog. During the time of the occupational
internship abroad the weblog is the main accompanying instrument. It serves as an
exchange and documentation platform between learners and teachers. In this way the
learner’s learning process during the internship can be reproduced and specific tasks

for research, theoretical immersion, cultural reflection etc. can be initialized by the
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teachers on the base of the learning agreement. Basically the formal documentation in
the weblog should prepare or even replace the summative internship report. The rate
of self-organization can be rated by the combination of face-to-face and virtual
companionship sequences with the learner’s abilities and skills, likewise this format
can also take the given internship aims and agreements into account. WebLab gives

teachers in the field of vocational education the possibility to support the adolescents
e torecognize and reveal their learning and developmental possibilities,

e to provide aims to their mobilities and to use these for their own vocational

development,
e to document and visualize requirements abroad,
e to take their own competence development systematically into account,
e to getindividual response on specific but also on ordinary occurrences,
e to connect social media systematically to their learning track.

In this way- webLab reflects the learner’s perspective and offers a curricular program
for preparation, companion and postprocessing the occupational internship abroad.
WeblLab cannot be understood as a technological innovation but as a didactic
methodical concept for using social media services. As such, weblLab enables the
possibility that adolescents can combine occupational internships abroad with their
own vocational development. Thereby the boundaries of the respective nationally-
shaped and anchored vocational education system cannot be dissolved, but with
weblab the integration of the learner’s vocational experiential space in the
occupational qualifying track can succeed. At the same time, open challenges of a
digitized life and workplace are recognizable. Social media indeed offers an interesting
potential for the vocational education, but this project also clarifies the challenges of
the educational work in a digitized workplace. It conveys that considerable challenges
occur for the learners while integrating social media into their own established
educational structure. At this point, the Advanced Teachers Training Concept (ATC)
assesses. This program focuses on a qualitative improvement of the company of the
operational internship abroad within the scope of vocational education. Thereby it
must be taken into account that the weblab-concept cannot be detached from the
general configuration of mobilities. Especially the organization and integration of
mobilities into educational work is connected with multiple challenges, which can also

affect the dealing with the webLab-concept. This should now be summed up by the
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following example. It has turned out advantageous when the company of the mobilities
is anchored within the apprenticeship measure and when not only one teacher takes
the responsibility for it. Therefore, the learner’s selection can already be anchored in
the educational work, the blog can be integrated into different learn and
apprenticeship sections and the benchmarks can be better anchored. As a result of
these interfaces it becomes obvious that mobilities always carry along a special
challenge for educational institutes and that these must be systematically anchored in
the particular organization. The ATC entangles the challenge of the organization and
integration of mobilities in the educational programme work with the up to now few
considered qualitatively improved company of mobilities via the weblLab concept. The

ATC offers a frame for teachers to realize the webLab-concept.

Mobilities are connected with very different aims and appear as complex and open
challenges for adolescents in the context of vocational apprenticeship measures.
Mobilities offer the opportunity to immerse into other cultures or habitats, to collect

experiences, but also to reflect one’s hitherto experiences.

Although mobilities seem to be organized and implemented in various ways, there
seem to be fixed concepts about which outgoing systems can be considered and in
which systems students can enter within vocational stays abroad. Within mobilities in
vocational training in Germany, for example, students predominantly change from the
host company to a company in the same sector abroad. That way the possibility of
doing an internship abroad always depends on the approval of the host company on
the one hand. On the other hand, existing partnerships to companies or branches
abroad often also make a mobility possible. This makes mobilities difficult, which are
organized and implemented by schools. In the project weblab it turned out, that on
the one hand it was too hard to meet all requirements of the companies to send
students from the dual system abroad. On the other hand, it was also hard to find
companies in Germany who were willing to take foreign students from abroad. This
shows that mobilities and their structures including the involved systems or institutions
have to be reconsidered. The question arises: Why should vocational learning only be
possible in a company-based internship? As an alternative within the project weblLab
the exchange between vocational schools of two different countries was taken into
account: Students form a full-time school based training in Germany were sent to a
school-based car workshop in Finland. Both students worked and learned in
mechanical contexts. Such wider concepts of mobility could make it also possible that

student on a lower level of education can gather experiences and competences abroad.
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It could also be a way to combine the sometimes quite hard fitting vocational education

systems.

Nevertheless, it often remains open to the student what can be experienced, where
differences appear or how experiences should be handled or revealed, or how to
behave in challenging situations. WeblLab offers therefore a web-based company
format, which requests to accompany the learner to find his way of mobility. It remains

open to transfer the weblLab-concept into an individual navigator for learners.
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